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ABSTRACT
In the light of the Syrian mass displacement, many children are finding refuge around
the world. Taking Jordan as a host country to 655,365 Syrian refugees who reside in
urban, rural areas or in camps. This thesis focuses on the educational aspect of Syrian
refugee children in Zaatari refugee camp. A well-founded fear arises of having Syrian
children become a lost generation amid the Syrian refugee crisis. Despite the
establishment of nine schools in Zaatari camp, the enrolment rate is fifty percent of
almost 30,000 school-aged children. This thesis aims at finding out the perception of
parents on the value of education post refuge by asking three questions; 1. What are the
perceptions of encamped parents in the Zaatari camp on education and its value to their
children? 2. To what extent does parents' perception affect their children's participation
in and attainment of education? 3. If parents’ perception on education is the factor
affecting the low enrolment, what affects the parents’ perceptions? Can it be resolved? If
perception is not a factor, what acts as a factor or factors leading to low enrolment in
camps? The thesis aims at uncovering the reality of Zaatari camp from a refugee’s
perspective, develop a better understanding of parents’ perception on camp education and
encamped situations. It also aims at exploring refugee camp education in depth and
analyzing refugees’ perception regarding education provisions. In attempt that the
findings from this research fill the literature gap on refugee education in Zaatari camp
and contribute to the field of research of refugee education. This research could act as an
available resource for international organizations and stakeholders involved in refugee
education and the findings could be taken into consideration in the future for decision
makers and involved parties when setting up new camps and providing education services
for refugees. The literature review tackles different themes related to refugee education,
the importance of education for vulnerable children, children in emergencies and refugee
children. It also discussed refugee education in camps and the provision of education
services and its quality. The fieldwork of this study was conducted in Zaatari refugee
camp in Jordan. It included interviewing sixteen families, four school directors and seven
teachers and teacher assistants, in addition to UNICEF personnel. The findings of this
study discussed education challenges in Zaatari camp, these challenges included resolved
and unresolved challenges. It is concluded that behind the perceptions of parents on the
value of education, the quality of education appears as a major issue that deserves more
attention and efforts in the field of refugee studies. Parent's perception on the value of
education was not affected by the post refuge conditions, except for a few parents.
Despite the parents’ negative perceptions on the quality of education, parents still send
their children to schools. This study is focusing on a crucial aspect of refugee education
that scholars discussed regarding the quality of education being offered to refugees. The
fact that Jordan and Syria share common aspects of language, culture and education
system and syllabus, yet unresolved challenges remain. Are the same challenges that exist
in Zaatari camp are faced outside the camp? Do these challenges extend beyond the
Syrian refugee crisis? What is the situation and condition of refugees in other countries of
the world? These are all questions emerged based on the finding s of this study, thus
could be examined by further research.
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Chapter 1
Research Framework

1.1 Introduction

Since the uprisings at the end of 2010, the Middle East and North Africa
(MENA) region experienced unrest and conflict, dramatic increase in the influxes
of refugees, and urgent need to provide social, health and educational services for
refugee children. In this thesis, the term refugee is being used in its common
everyday usage, as opposed to its legal meaning, to refer to someone who is
forcibly displaced across an international border. 1 While refugees cross their
country’s border escaping from bloody violence and turmoil, they either settle in
neighboring countries with the locals or in camps which get set up to
accommodate their basic needs. The vast majority settle in with locals while
encampment in Jordan is a relatively recent phenomenon adopted after the Syrian
crisis commenced. The new situation comes with several hardships and lost
privileges such as employment and education. This study focuses on education in
refugee camps, particularly of Syrian refugees in the Zaatari Camp in Jordan.

To establish the research problem statement, this chapter will begin by
discussing the context of Jordan as a host country to Syrian refugees with a focus
on the provision of education services. An overall description of Zaatari Camp in
terms of refugees’ population will follow in an attempt to bring up the research
queries followed by the purpose behind this research and its significance.

1

Legal definition of the term “refugee” in Article 1A of the 1951 Convention states that “Owing to a wellfounded fear of being persecuted for reasons of race, religion, nationality, membership of a particular social
group or political opinion, is outside the country of his nationality and is unable or, owing to such fear, is
unwilling to avail himself of the protection of that country; or who, not having a nationality and being
outside the country of his former habitual residence as a result of such events, in unable or, owing to such
fear, is unwilling to return to it. http://www.unhcr.org/3b66c2aa10
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1.2 Research Problem Statement

1.2.1 Jordan as a Hosting Country

Jordan has been hosting refugees ever since Al-Nakba back in 1948 2 and till
our present day. It has hosted Palestinian, Lebanese and Iraqi populations fleeing
unrest in their countries. 3 Jordan had become the second greatest country in terms
ratio of refugees to citizens and the sixth largest country hosting refugee
population in the world. 4 Since the outbreak of the unrest in Syria, Jordan has
been one of the neighboring countries that hosts the influxes of Syrian refugees.
According to latest data provided by United Nations High Commissioner for
Refugees (UNHCR), total population of Syrians registered in Jordan is 655,365. 5
Jordan hosts 513,961 (78 percent) Syrian refugees in urban, peri-urban and rural
area 6 such as in Amman, Irbid, Mafraq and Jordan’s poorest northern
municipalities. 7 The remaining 141,404 (22 percent) settle in three camps set up
across Jordan; Zaatari, Azraq and Emirati Jordanian camp. 8

2

Ghassan Shabaneh, “Education and Identity: The Role of UNRWA’s Education Programmes in the
Reconstruction of Palestinian Nationalism.” Journal of Refugee Studies 25, no 4 (2012): 491, 492
3
Alexandria Francis. “Jordan’s Refugee Crisis.” Washington DC: Carnegie Endowment for International
Peace, 2015. Accessed March, 2016.
http://carnegieendowment.org/files/CP_247_Francis_Jordan_final.pdf, 5
4
UNHCR, “Global Trends: Forced Displacement in 2015,”2015, Accessed December, 2016.
http://www.unhcr.org/576408cd7.pdf.: 2, 3
5
UNHCR, Syrian Regional Refugee Response. Accessed October, 2016.
http://data.unhcr.org/syrianrefugees/country.php?id=107
6
Ibid
7
Human Rights Watch. “Preventing a lost generation: Jordan. “We’re afraid of their futures” Barriers to
Education for Syrian Refugee Children in Jordan.” 2016. Accessed September, 2016.
https://www.hrw.org/sites/default/files/report_pdf/jordan0816web_0.pdf, 11
Alexandria Francis. “Jordan’s Refugee Crisis.” Washington DC: Carnegie Endowment for International
Peace, 2015. Accessed March, 2016.
http://carnegieendowment.org/files/CP_247_Francis_Jordan_final.pdf, 7
8
UNHCR, Syrian Regional Refugee Response. Accessed October, 2016.
http://data.unhcr.org/syrianrefugees/country.php?id=107
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Jordan has not signed the 1951 Refugee Convention or its additional 1967
protocol 9, hence Jordan is under no international legal obligation to grant refugee
rights under the 1951 convention or refugee status to asylum seekers within its
borders. 10 Despite that fact, Jordan continues to host refugees and this in turn has
strained Jordan’s infrastructure and resources.
Jordan faced challenges before the influx of Syrian refugees regarding its
resources, economic and social sectors. 11 With Jordan’s generosity in hosting
refugees, this led to more challenges stressing on host communities where Syrian
refugees compete with Jordan’s vulnerable population regarding Jordan’s limited
resources such as water scarcity, employment opportunities, healthcare, shelter
and education. 12 This forces Jordan to rely greatly on foreign aid for its survival
and given the refugee situation in the country, it capitalizes on international
support in order to accommodate them. 13

1.2.2 Education Provisions in Jordan

Moving onto education services provided in host communities, Jordan’s
generous provision of free access to public schools to Syrian children has
increased the pressure on primary schools. This resulted in public primary
schools’ classes becoming overcrowded and school resources strained which led
to challenges affecting the quality of education. It also led to Jordanians enroll
their children in private schools but later on dropping out due to financial

9

Alexandria Francis. “Jordan’s Refugee Crisis.” Washington DC: Carnegie Endowment for International
Peace, 2015. Accessed March, 2016.
http://carnegieendowment.org/files/CP_247_Francis_Jordan_final.pdf, 6
10
Ibid, 6
11
Ibid, 7
12
Ibid, 7
13
Ibid, 5
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reasons. 14 When enrolling the children back to public schools, they found
classrooms were full due to the increase in the enrolment of Syrians students.
Even before the Syria conflict, resources in Jordanian public schools were
strained leading to having dozens of schools teach classes in two shifts; morning
and afternoon in order to increase classroom spaces. Since 2011, the Ministry of
Education in Jordan (MOE) has exerted efforts towards accommodating the new
arrivals of Syrian refugee children and their educational needs. 15 These efforts
included free public schools, second shifts in primary schools and hiring new
teachers. Second shifts targeted nearly 98 primary schools in order to
accommodate the increase in the number of students’ enrolment and classrooms.
In addition to the MOE planning on having 102 schools work on second shifts for
2016-2017 school year. 16
Furthermore, Jordan’s MOE regulations prohibit the enrolment of children who
are three years older or more than their grade level. In order to find a solution to
this issue, Jordan’s MOE, UNICEF and foreign donors agreed on a “catch-up”
program where two grades of materials would be taught in one school year. 17 This
plan aims at boosting the enrolment of out of school children. However, this
remains as a partial solution as eligible children are only those aged from 8-12
years old.
It shall further be noted that education provision in Jordan for Syrian refugees
stretched to the refugee camps set up as well. Schools are brought to refugees and
established within the parameters of refugee camps. The school system is
accredited and classes are taught by Jordanian teachers. 18

14

Human Rights Watch. “Preventing a lost generation: Jordan. “We’re afraid of their futures” Barriers to
Education for Syrian Refugee Children in Jordan.” 2016. Accessed September, 2016.
https://www.hrw.org/sites/default/files/report_pdf/jordan0816web_0.pdf, 3
15
Ibid, 3
16
Ibid, 3
17
Human Rights Watch. “Preventing a lost generation: Jordan. “We’re afraid of their futures” Barriers to
Education for Syrian Refugee Children in Jordan.” 2016. Accessed September, 2016.
https://www.hrw.org/sites/default/files/report_pdf/jordan0816web_0.pdf, 3
18
Ibid, 3
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Syrian school-aged refugee children (5-17 years) registered with UNHCR
amount to one third of the overall 655,365 registered Syrians in Jordan, which
accounts to approximately 220,000 children. 19 According to Human Rights Watch
report, around 145,000 Syrian children were enrolled in formal schools and this
means that around 75,000 Syrian children were not enrolled in formal schools. 20
Education services for Syrians vary depending on where they reside and
Syrians are spread in many places in Jordan. On another scale, Syrian refugees are
scattered and spread around many countries in the world. No matter where they
go, refugees face different kinds of hardships. Do these hardships of refugeehood
change their overall perceptions and priorities in life? For the purpose of this
study, the focus is on the aspect of education of refugee children in Jordan. The
reason behind this focus is the attention from UNHCR and UNICEF directed
towards a fear of having a lost generation of Syrian refugee children around the
world. This has led this study to focus on refugee children in encamped situation
in Jordan’s refugee camps and precisely in Zaatari camp.
Before elaborating on the choice of Zaatari camp and its education services for
encamped refugee children for this study, an introduction of Zaatari camp is
briefly given before raising the research questions.

1.2.3 Zaatari Camp

Zaatari camp opened on July 28, 2012, it is located in the north of Jordan, 10
km east of Mafraq city. 21 It is divided into thirteen districts. It is the largest
refugee camp in the Middle East. According to UNHCR, it currently hosts 79,901
Syrian refugees in which 37 percent are school-aged children which is around

19

Ibid, 1
Ibid, 21, 22
21
LIVED Project. “The Zaatari Refugee Camp.” Accessed March 2016.
http://www.livedprojects.org/zaatari-refugee-camp/
20

5

30,000. 22 As for schools, Zaatari camp has nine schools. 23 Fifty percent of the
school-aged population are not enrolled in Zaatari camp’s schools. 24 The
abovementioned numbers and facts raise a well-founded fear of having the
children of Syria becoming a lost generation.
Despite the availability of education services in Jordan’s host communities and
the opening of public schools to Syrian refugee children, there are challenges
related to accessibility and financial hardships due to rent and other living
expenses that limit their enrolment. 25 However, unlike host communities, refugee
camps offer free shelter, electricity, water and other living expenses. Schools in
Zaatari camp are available for every child and distributed among the districts
which makes school accessible in terms of geographical proximity. Despite that,
around 15,000 children (amounting to approximately 50% of Syrian school-aged
children in Zaatari Camp) do not go to schools.
This leads to the main research queries in attempt to explore the reasons behind
the low enrolment rate in Zaatari camp’s schools. Do parents value education?
Have parents revisited their priorities after refugeehood regarding education?
What is their perception of the value of education being in an encamped situation?

1.3 Research Questions

This study mainly aims at answering the following questions:
1- What are the perceptions of encamped parents in the Zaatari camp on
education and its value to their children?
22

UNHCR, Syrian Regional Refugee Response. Accessed October,
2016.http://data.unhcr.org/syrianrefugees/settlement.php?id=176&country=107&region=77#doc_2
23
Human Rights Watch. “Preventing a lost generation: Jordan. “We’re afraid of their futures” Barriers to
Education for Syrian Refugee Children in Jordan.” 2016. Accessed September, 2016.
https://www.hrw.org/sites/default/files/report_pdf/jordan0816web_0.pdf, 24
24
Ibid, 24
25
Human Rights Watch. “Preventing a lost generation: Jordan. “We’re afraid of their futures” Barriers to
Education for Syrian Refugee Children in Jordan.” 2016. Accessed September, 2016.
https://www.hrw.org/sites/default/files/report_pdf/jordan0816web_0.pdf, 3
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2- To what extent does parents' perception affect their children's participation
in and attainment of education?
3- If perception is the factor affecting the low enrolment, what affects the
parents’ perceptions? Can it be resolved? If perception is not a factor, what
acts as a factor or factors leading to low enrolment in camps?
Moving onto the education situation of Syrian refugees in Zaatari Camp, this
research focuses on the impact of encampment and refugeehood on the perception
on the value of education that parents have. I want to find out how parents’
perceptions impacts children’s enrolment in schools of Zaatari camp? What is
leading to the fact that 15,000 school-aged children (amounting to approximately
50% of Syrian school-aged children in Zaatari Camp) are not in school inside
Zaatari camp? In order to find answers, this study was carried out by conducting
interviews with refugees in Zaatari camp in Jordan.
The experience of being a refugee might make people revisit their priorities in
life and the meaning of basic things in life could change. My hypothesis is that
given the low enrolment rate in Zaatari camp schools, there is a change in the
perception of parents on education in camps. However, towards which direction
the change is taking, that is what I want to find out about.
Parents sending their children to school in order to secure a better future or
education might no longer be a priority when living in a refugee camp. Parents
might marry their daughters young for protection or simply to secure a dowry
while their sons work to assist financially in the household, or send their younger
to schools and older children work instead. Parents might still value education
however they do not perceive the education in camp as beneficial for their
predicament or goals. In order to explore and test my hypothesis, I want to look at
and understand the perception on the value of education for parents’ post refuge
in refugee camps in particular.

7

1.4 Purpose and Significance

This study aims at uncovering the reality of Zaatari camp from a refugee’s
perspective. It intends to develop a better understanding of the perception of
refugee parents regarding education in camps. As well as to gain an insight of
refugees’ perspectives on education of their children in a refugeehood encamped
situation. Especially since education is a critical factor for the future of refugees
and refugee children.
This study also aims at filling the literature gap on education in Zaatari camp,
thus contributes to the field of research on refugees’ education. The findings of
this study may help national authorities, international organizations, policy
makers, donors, international organizations, scholars and other stakeholders who
are involved in the field of refugees, particularly refugee education. Perhaps in the
future, the findings from this study will be taken into consideration when planning
and setting up more refugee camps. It could additionally help decision makers
when deciding on strategies related to refugee education in camps.

1.5 Research Structure Overview
In order to further discuss the aforementioned issue, chapter two of this
research presents a literature review on a number of issues and themes related to
refugees’ education which are crucial to this research.
Chapter three explains the research methods of this study and the procedures
taken before traveling to Jordan in order to conduct the field study including
interviews in Zaatari Camp. It also provides the details for how the sample
population were chosen, data collected and analyzed, and the challenges
encountered throughout the research.
Chapter four presents the findings of the interviews conducted in Zaatari camp.
To better research on my topic, interviews were conducted with every party
8

related to education; parents, school directors, teachers and assistants, in addition
to UNICEF personnel whose work is related to education in camps. The chapter
starts by giving an overall explanation of the educational services and the
schooling structure available in the camp and further explaining the themes
identified from the interviews that are needed for analysis in chapter five.
Chapter five discusses the interview findings and analyzes specific details that
allow for a better understanding of the parents’ perceptions. As well as analyzing
these details in relation to the literature review research on refugee children’s
education. Further presenting the conclusion and recommendations based on my
experience and what I have encountered on field.

9

Chapter 2
Literature Review

This chapter covers concepts related to education and refugee education. These
include rights to education and its importance, education for vulnerable
population and refugees and its related psychological consideration to conclude
by the quality of education for encamped refugees.

2.1 Right to Education

Every child living in any part of the world has an inalienable basic right to
education. The right of education for everyone is stated in article 26 of the
Universal Declaration of Human Rights (UDHR) 26, article 28 of the Convention
on the Rights of the Child (CRC) 27 and article 13 of the International Covenant on
Economic, Social and Cultural Rights (ICESCR) 28. The provisions of these
previously mentioned articles is extended to every child on a non-discriminatory
basis.
The right to education does not exclude nor discriminate between children;
vulnerable children, children in conflicts nor refugees. However, policies and
other factors do. Regardless of the status of children, the basic international
human right to education always prevails.

26

UDHR, The United Nations. 1948. Universal Declaration of Human Rights. Accessed March 2016.
http://www.un.org/en/universal-declaration-human-rights/
27
CRC, The United Nations, 1898. “Convention on the Rights of the Child.” Treaty Series 1577
(November): 3 Accessed March 2016. http://www.ohchr.org/Documents/ProfessionalInterest/crc.pdf
28
ICESCR, The United Nations General Assembly. 1966. “International Covenant on Civil and Political
Rights.” Treaty Series 999 (December): 171. Accessed March 2016.
http://www.ohchr.org/Documents/HRBodies/CESCR/OProtocol_en.pdf
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Margaret Sinclair emphasizes on the international law regarding education
right for children, she mentioned that “The Convention reaffirms that children
have the right to education as such (Article 28), supporting the fullest
development of their personalities, talents and mental and physical abilities, and
promoting peace and tolerance (Article 29). States party to the convention are
required to promote and encourage international cooperation in matters related to
education, to eliminate ignorance and illiteracy, and to help developing countries
achieve better levels of education provision (Article 28) for all children within
their jurisdiction regardless of status (Article 2).” 29 Hence, refugees do have the
full right to education
Susan Nicolai et al. pointed out that “The 2010 UNGA resolution on The Right
to Education in Emergency Situations reaffirms the right to education for all those
affected by humanitarian crises, recalling the right as declared in numerous
declarations and conventions.” 30 Sarah Dryden-Peterson added regarding the
rights to education for refugees “Resolution 64/290 (July 2010) of the Human
Rights Council of the United Nations General Assembly (UNGA) on the right to
education in emergencies and in the draft resolution to the Human Rights Council
on the right to education for refugees, migrants and asylum seekers.” 31 This
reaffirms the right to every child refugee to education

2.2 Importance of Education

Researching on refugee education, the literature on education of refugees and
education in emergencies resulted in an abundance. However, attempting to find
literature focused specifically on refugee education in camps hadn’t been as
29

Margaret Sinclair. "Education in Emergencies." In Learning for the Future: Refugee Education in
Developing Countries. Ed Jeff Crisp, Christopher Talbot, and Diana Cipollone (Geneva: UNHCR, 2001):
11
30
Susan Nicolai et al. “Education In Emergencies And Protracted Crises: Toward A Strengthened
Response.” London: Overseas Development Institute, 2015. Accessed April, 2016: 8
31
Sarah Dryden-Peterson. “Refugee Education: A Global Review.” Geneva: UNHCR Policy and
Development Evaluation Service, 2011: 8
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abundant given the importance of education for children refugee. The literature
mainly discussed issues on the overall governance of general refugee education in
camps with a very few studied focus on the daily life of refugee education being
affected by refugeehood.
The importance of education is non-negotiable. Education is the pillar of the
future. Its importance is a constant aspect for every child in this world. But
unfortunately, not all children live a life with their rights being granted and
respected. Poverty is a significant concern as it holds the tendency to affect
children’s development. Poverty and displacement become even a more
significant concern when they affect children.
Children; either poor, vulnerable, displaced or refugee are exposed to a risk of
educational interruption given their circumstance. The reasons vary, however the
consequence more or less becomes a risk of a lost future if left unattended to
matter. The following sections discuss the importance of education for vulnerable
population, in emergency situations and for refugee children.

2.2.1 Education for Vulnerable Children

Regarding education for children, particularly vulnerable children, Wendy
Roberts explains that “Education, particularly in the early childhood context, can
be a place and time of great influence but currently fails to achieve this, as shown
by poor educational outcomes among vulnerable children.” 32 Another important
aspect she pointed a focus on is that there is a need for identifying education
experience for vulnerable children differently than their peers who are not
vulnerable nor in a state of emergency. 33 Their peers are not children at risk as
vulnerable children are, so given their different situation and circumstances and
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by offering education that is suitable for their case, this would contribute in
prosperity for children at risk. 34 Another interesting point was brought up by
Roberts when she mentioned that given their vulnerability status, vulnerable
children should be allowed to have a voice, be a part of the society and engage
actively in it. 35
As for education in emergencies, it can not to be neglected especially in
protracted crisis. Wingate et al pointed that “During emergencies, material and
physical resources are stretched thin and the needs of those who need the most
help namely the vulnerable populations, are left unmet.” 36
Wayne Osgood et al. pointed out how the transition to adulthood regarding
college bound middle class youth is smoother in comparison to the working class
non college bound youth. 37 The transition could be a minefield for vulnerable
population. 38 Education for vulnerable population in emergency situations is
essential as it holds the keys to a pathway of earning a college degree in which it
leads to more prestigious and higher paying jobs. 39 Hence, it holds a potential for
a better future life. Thus in emergencies, vulnerable population require even the
most assistance in all aspects since they are already in need of assistance during
peacetime let alone in emergency situations. In addition to that, the need a society
that provides assistance in tackling such issues and that suits vulnerable
population’s circumstances. 40
It is important to keep in mind that early childhood is a foundation for learning
and development and it is even more essential for vulnerable children. By
improving the services provided for them, it will result in improving their
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educational experience. 41 Mwoma et Pillay are in agreement to that and stated
that “A child who has access to quality primary schooling has a better chance in
life. A child who knows how to read and write and do basic arithmetic has a solid
foundation for continued learning throughout life.” 42 Martone also adds that
“Providing educational services for children is a vital intervention during
emergencies, chronic crises, and early phases of reconstruction.” 43 The form of
educational services vary; non-formal education, basic literacy and numeracy,
sports and recreation, health education, life skills, peace education and vocational
training are examples for what could be offered. 44 Abdel Jabbar and Zaza are in
agreement with Martone regarding the provisions of such educational services. 45

2.2.2 Education for Refugee Children and Children in Emergencies

Moving onto education for refugees, in regards to its importance, Mary
Mendenhall et al. mentioned that, “Education is a priority for refugee families
across the globe." 46 Barbara Zeus confirms what Mendenhall said by stating that
“Education is highly respected within the refugee community and the young
generation puts much hope in being able to shape their country’s future as
educated citizens. With few entertainment opportunities around, education also
serves as a means.” 47
Other scholars emphasized over and over education’s importance especially
pertaining to refugees and in emergency situations. As well as pertaining to their
41
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future development and construction, peacebuilding efforts, reducing poverty, and
acting as a psychosocial support system developing the psychological aspect of
refugee children. 48 In addition to that education holds the ability to protect
children from violence and being exploited into sex industry, military recruitment,
joining militias or seeking revenge. 49 Children belong to schools, learning and
building up their life skills. Any disruption in this process is a risk for the child.
On the importance of education for refugees, Sinclair stated that “Education
restores an element of hope.” 50 Refugees live in a predicament that wasn’t their
choice are in dire need of a rope of hope. They have a strong incentive to cling
onto education as it supports the wellbeing of children and youth for a better
future and helps them overcoming displacement difficulties and challenges. 51 In
addition, education gives meaning to life and brings hope for a better future life. 52
It can help in creating a sense of normalcy for refugee children who have
encountered disruption in their life. 53 It can also help in protecting them from
violence and exploitation. 54
Emphasizing the importance of education in emergencies, Sinclair explains
that “The victims of conflicts and emergencies are people who have been through
heartbreaking, sometimes appalling, suffering. Yet in camps and settlements,
villages and towns all over the world, they very often look to education as their
major, or even their only, hope for a decent future. Schooling is their greatest
hope for a life that will transcend the poverty that breeds violence, which in turn
intensifies poverty. Education allows these people to overcome despair.” 55 So, the
role of education in restoring normalcy through education has been emphasized
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by humanitarian aid advocacy and policy documents. 56 This proves the fact that
education needs to become a priority in emergency and displacement situations
rather than being treated as luxury and not as a humanitarian requirement. 57
Nicolai et al. regarding the importance of education in emergency stated that
“By providing safe spaces during crises, education is life-saving and provides
vital psychosocial support, key to the longer-term development of children, youth
and communities. It is also crucial to the success of interventions in other sectors,
such as water and health. Education is vital for peace and stability of countries
and is often identified as a high priority sector by affected communities
themselves. 58 In agreement to what Dryden-Petersen mentioned regarding
refugee's future 59, countries neglecting education in emergencies for children are
youth are not only denying them their future but also the future of societies they
end up settling in. 60 Education benefits individuals and the nation they live in.
This in turn results in social and economic development to the nation. 61
Speaking of education as a humanitarian requirement rather than a luxurious
provision, Sinclair stresses that fact by stating that “Some donors have taken the
view that it is sufficient to keep emergency-affected people from dying and to
look after their physical health: they do not consider education as part of
humanitarian response. This attitude is changing as it becomes clear that
education can be a part of the solution to such crises, and the absence of education
will be destabilizing locally and may be a threat to regional and global security.
Restoration of access to education is, moreover, one of the highest priorities of
emergency-affected populations themselves, as it provides hope for the future.
Education can thus be seen as an investment in solutions to crises, as well as

56

Dryden- Peterson,
Zeus, 261-262
58
Nicolai et al., 13
59
Dryden-Peterson, 9
60
Nicolai et al., 9
61
Mwoma et Pillay, 84
57

16

being the fourth pillar of humanitarian response (alongside nourishment, shelter,
health services.)” 62
Moreover, the United Nations High Commissioner for Refugees (UNHCR) has
regarded education as a fundamental operational aspect since the 1960s and a
tremendous push has been witnessed in the last decades, in addition to
highlighting the right to education for the excluded by the World Declaration on
Education for All (EFA) that was adopted in 1990. 63 Barbara Zeus explained that
this resulted in having education become the center of the international
development agenda and onto governments’ priority list and thus regarding
education as the ‘fourth pillar’ of humanitarian response. 64
The importance of education for refugees is agreed upon by all scholars and no
scholar disapproved of the fact. Education supports the wellbeing of children
during emergencies, however the issue that arises is the funding of education in
emergencies. 65 The importance of funding for education is not linked to their
psychosocial support and protection hence the funding for education becomes
limited and not prioritized in practice. 66
Refugee camps become homes for refugees for a time more than anticipated.
They are set out as a temporary solution, however, they tend to turn into
protracted situation spending an average of 26 years in camps. 67 Refugees
predicament should result in three durable solutions that UNHCR suggests;
repatriation (which should be voluntarily), integration (local settlement into the
country of first asylum) or resettlement (in a third country) 68. However, given the
situation and politics of the world today, local settlement and resettlement
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opportunities are limited. 69 Especially due to the large numbers of refugees, 86
per cent of the world’s refugees are being hosted in developing regions while
more than 25 per cent are hosted in least developed countries 70 and 6.7 million
refugees out of 23.1 million refugees are living in protracted situations (by the end
of 2015) 71, with 40 per cent of the world’s refugee live in refugee camps. 72
Another important political aspect to consider is regarding viewing refugees
from the south as “Third World refugees” where they are no longer welcome in
the north after the cold war ended. 73 Putting aside the justification that these new
large in number asylum seekers abuse hospitality, the main reason is the rise of
xenophobia. 74 Consequently, this puts more pressure on poor developing states to
accommodate refugee needs with the help of UNHCR and other international
organizations. Such states however, are often unwilling to integrate refugees into
host countries nor assisting in large scale repatriation, leaving UNHCR dealing
with encampment as a fourth de facto solution. 75
Perhaps the advantage from protracted camps is that refugees are not
repatriated which serves UNHCR mandate and jus cogens of non-refoulement. 76
In result, that leads to having refugees spend their excessive time in exile living in
camps and being dependent on humanitarian aids for their basic needs without
breaking free. 77 In some cases, this serves the best interest of the state where
refugees are not allowed to integrate into host country while awaiting
resettlement. 78 Refugees’ basic rights and freedom are restricted during their long
time spent in exile. 79 Napier-Moore stated that given their protracted situation,
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refugees have no action or agency of their own and they are left to be controlled
by a refugee regime that feeds, helps, roots and heal. 80 Education might be viewed
as the only remaining hope perhaps for eventual independence while refugees
remain dependent and trapped in the “unfree” bubble. 81 This pours into
acknowledging the importance of education by being perhaps the only hope for
refugees amidst the policies and funding that control their fate.

2.3 Refugee Education in Camps

Moving onto the education of refugees in camps, some issues and challenges
arise. Especially related to refugee education lacking an effective framework and
education protocol for refugee camps. The initial activities in emergencies is
addressing relief regarding food assistance, shelter, water and health however
education is not one of them. 82 So regarding protocols related to relief services,
Martin-Rayo tackled on the point protocols related to feeding, clothing and
sheltering of large numbers of displaced populations have turned out to become
successful, however, regarding successful protocols for education, it continues to
face serious difficulties. 83 The following sections discuss the importance of
refugee education in terms of psychosocial support and psychological aspect and
the quality of education provided in camps.

2.3.1 Education for Psychosocial and Psychological Support

Education in crises holds the great importance of lessening the psychosocial
impact of trauma and displacement. In addition, UNHCR (2002) states that it
80
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provides a vehicle for rebuilding children’s lives. Sinclair pointed out “Education
provides opportunities for students, their families and communities to begin the
trauma healing process, and to learn the skills and values needed for a more
peaceful future and better governance at local and national levels.” 84 In order to
lessen the psychological impact, education comes in as a mean. 85 Depression for
parents and children adds to the importance of structured activities such as
education. 86 She adds that the importance of education then is not a ‘luxury’
rather than a humanitarian requirement proving the previous philosophy wrong
regarding education being of a luxury to refugees and emergencies. 87 The
psychological trauma from war and conflicts have damaging effects on children
such as nightmares, panic attacks, aggressive behavior and violence. 88 Abdel
Jabbar and Zaza stated that “Research in different contexts shows that wars and
internal violence carry negative consequences on children, including heightened
aggression and violence, revenge seeking, insecurity, anxiety, depression,
withdrawal, post-traumatic stress and somatic complaints, sleep disorders, fear
and panic, poor school performance and engagement in political violence.” 89 The
aforementioned examples explain psychological issues that refugees suffer from.
The importance of education for refugees has stressed the crucial role of
education in providing psychosocial and psychological protection. 90 Ferris and
Winthrop mentioned that the importance of education for children and youth is
often cited act as an important approach in supporting their psychosocial wellbeing during conflict and displacement. 91 Since children are in a developmental
stage, Sinclair notes that providing large scale psychosocial support in structured
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group activities in the form of educational means is the best way for their
development process. 92
Lin et al. explained how education can be used as a catalyst for facilitating
communication about trauma and better integration of the meaning familial
trauma for students from refugee backgrounds. She further explains this by which
refugee students could contribute to the education of other students to positively
affect their empathy and understandings as well as their ability to understand
individuals, families and communities who have experienced trauma. 93 Mwoma
et Pillay also mentioned that “USAID and CRS (Catholic Relief Services)
maintain that school attendance helps children affected by trauma to regain a
sense of normalcy and to recover from the psychosocial impact of their
experiences and disruptive lives.’’ 94
Many scholars agree that psychosocial support in the picture of education is a
beneficial approach for improving the lives of refugees.

2.3.2 Quality of Education in Refugee Camps

Providing education services to refugees should ensure quality in order to fulfil
its objectivity. However, in the field of refugee education, quality education is an
unresolved issue. This section discusses some of the important issues that affect
the quality of education for encamped refugees.
Since refugees are “trapped” living in exile in refugee camps for years and
often decades before resettlement, 95 those years lost while waiting for a durable
solution should be well-invested in the life of a refugee. Given limitations of
employment opportunities for refugees living in almost confined camps,
92
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educational opportunities when available in camps could acts as a current durable
solution in a refugee predicament. However, this is not usually the case.
Dryden-Peterson stated that UNHCR Education Strategy for 2012-2016
focuses on expanding access to education for primary and secondary levels while
guiding the provisions of education in which it ensures the quality of education by
training teachers as a step towards that objective. 96 However, the quality of
education for refugees and in refugee camps has been described by top UNHCR
staff members and refugees as ultimate disappointment. 97
Many scholars agree that refugee education lacks the quality needed to become
beneficial. Quality could be affected by the factor of teachers lacking experience
or skills relating to refugee education. 98 In some other cases, the curriculum and
language of instruction difference contribute as factors as well. 99 When the
integration of refugees’ education in a nation is linked to the national curriculum,
the host country’s language of instruction prevails. 100 The cases differs, for
example similar language of instruction for Iraqis in Jordan however extremely
different as Congolese in Uganda. 101 Mendenhall et al. brings up how refugees in
Kenya struggled with Kiswahili, a mandatory subject and one of Kenya’s national
languages, especially for older students who were newly introduced to the Kenyan
curriculum. 102 Regarding relevance of curriculum to students, social studies was a
subject that was not understood and a number of refugee teachers felt at loss for
having to teach a subject about historical periods, geographical features and
culture they had never experienced. 103 Mendenhall et al. added to that “Teachers
identified a number of key factors that they perceived as constraining their
instructional practice: limited resources including low funding, significant
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overcrowding, a dearth of teaching and learning materials; a lack of pedagogical
training; the curriculum; and the existing language policy.” 104
There is a paradox that arises with education between nation and state in terms
of curriculum. 105 Since refugees become stateless once they crossed their national
borders for protection, they lose their state’s privileges including their national
curriculum, this arises the issue of curriculum and pedagogy for refugee
education. 106
Waters and LeBlanc brought up interesting examples regarding education
programs for refugees. They stated that: “Thus in Thailand, English instruction
was closely tied to programs to settle refugees in third countries. Meanwhile, the
Thai language instruction that refugees received probably facilitated the de facto
integration of at least some refugees into the Thai countryside, whether legally or
not. In Pakistan, the funding of schools organized by mujahideen political parties
reinforced the power of conservative Muslim leaders, who promoted the religious
and political rationale for war. In Tanzania, meanwhile, emphasis on Tanzanian
Swahili instruction for Burundian refugees in the 1980s contributed to the
resettlement of refugees in Tanzania itself. Insistence on Rwandan, Burundian,
and Congolese instruction in the 1990s focused more attention on eventual return,
whether through voluntary repatriation, involuntary repatriation, or perhaps even
violent return. Finally, in the case of Somalia in the 1990s, with the debilitated
Ministry of Education weakened by chronic crises, United Nations (UN)
organizations and Non-Governmental Organizations (NGOs) worked together to
assume roles normally reserved for the state.” 107 This raises the issue of host
state’s ulterior motives in teaching refugees. Provisions should serve towards
refugees’ best interest. This is an important aspect to be put into consideration in
order to better the quality and ensure the benefits of education for refugees are
being delivered.
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Paulson brings up the issue of teaching history to refugees fleeing their nation
where the question arises of which syllabus should be taught; their host country
(state) or their nation’s? If their nation’s syllabus is to be taught, does the recent
conflict become part of the curriculum? 108
History education is a part of a citizen’s identity. 109 Should refugees lose a part
of their national identity by not learning the history of their country? Shabaneh
takes on this point and explains how Palestinians in refugee camps have preserved
their identity through remaining in a closed community reciting poetry, music,
short stories, traditional dances and other cultural aspects. 110 Regarding
Palestinians who integrated in other societies with other nationalities, taking
Egypt for example, he added that they had slight knowledge of their family’s
history arising the question of whether they still preserve their history, knowledge
of towns, leaders and traditions. 111
Uprooted refugees, especially younger children and newly born in refugee
settlements are exposed to a new culture and traditions, could this possibly in
addition to the different curricula they study affect their national identity? In the
case of Palestinian refugees, UNRWA hires teachers and administers from the
refugee in the community. 112 But this is not the case in other refugee
communities.
History education, language of instruction, syllabus and teachers’ recruitment
should be important factors in structuring the educational framework in order to
ensure the quality of education services provided for refugees.
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Shuayb pointed out the Palestinian refugees experience living in camps in
Lebanon. 113 They face an inclusive exclusion in the education system where they
are forced into learning the Lebanese curriculum and at the same time forced into
the periphery of the society due to Lebanon’s discriminatory laws and
regulations. 114 What future does education hold for future and how does it impact
their lives? It is important to consider this critical point to ensure education
services provided are of worth and not squandered.
Education taking a human right’s approach should be realized and cultivated
under any situation including crises and it can only fulfil its objectivity if it’s of
high quality. Dryden-Peterson adds to the meaning of high quality in this context
“that it is available, accessible, acceptable and adaptable.” 115 What she mentioned
aligns consistently with UNHCR fundamental mandate. 116 However, as she adds,
it does not align with current practice especially regarding the quality of education
provided. 117
Dryden-Peterson states that “The quality of education involves the teaching
and learning that takes place once children are enrolled in and in attendance at
school. The Education Strategy 2010-2012 identifies quality as being “at the heart
of education” and defines a quality education as one that “satisfies basic learning
needs and enriches the lives of learners and their overall experience of living.” 118
She also adds that if education is of no quality then it is not meaningful or useful
to refugee individuals and their society. 119 UNHCR supports that by pointing out
that quality education has a protective effect and is the anchor that will keep
children in school and encourage them to pursue education and finish secondary
school. 120
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The important of quality education is agreed upon by many scholars and
UNHCR. So where is the loophole in providing quality education? Mendenhall et
al. pointed out that “Educational quality depends heavily on teachers and their
pedagogical decisions, and yet at present the quality of education available to
refugees is very poor. Moreover, pedagogy in refugee educational contexts has
not received sufficient attention; it is, as Michele Schweisfurth notes, “a neglected
priority.”” 121 Hence, this negligence greatly affects an important aspect in the life
of refugees.
There are minimum standards regarding education in emergencies. These
standards are were developed by the Inter-Agency Network for Education in
Emergencies (INEE). 122 They provide a framework for education in emergencies
and a subfield for refugee education. 123 The INEE defines quality education
where teachers are competent, well trained and knowledgeable in the subject
matter and pedagogy.” 124
Regarding the challenges of hiring refugee teachers, Mendenhall et al.
mentioned that refugee teachers who are eligible to teach refugees tend to face
government policies that do not allow them to be hired or hire them with low and
unpredictable payment. 125 Another challenge is that new teachers hired lack
teaching experience and moreover they are teaching refugee students, which
makes it more challenging. 126 Kirk and Winthrop on the other hand interestingly
had a different stance, they stated that “Despite teachers’ lack of confidence,
professional qualification and experience, in many other ways these teachers are
highly qualified for the job they do. The fact that they belong to the community in
which they are teaching can often be a more important qualification than a
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teaching certificate.” 127 Their opinion contradicts with the fact that teaching
experience or a teaching pedagogy is a requirement. They based their
qualifications on the fact that they belong to the community. Dryden-Peterson
adds that teachers are the most single factor that matters regarding the quality of
learning as they are the central aspect of refugee education. 128 She added that an
investment is needed in order to have more quality teachers since it is a critical
factor in achieving the quality objective in UNHCR Education Strategy. 129 This
should lead to finding a definition to what constitutes as a qualified teacher and
quality teacher in the refugee context.
The availability of schools with the lack of effort ensuring the quality standard
of education and teachers results in negative outcomes for refugees and their
present and future life wellbeing. Since it is agreed upon that education is
considered the fourth pillar of humanitarian aid, a quality in delivering its
provisions should be mandatory. More efforts should be directed towards
studying these challenges in order to better the quality of education.
Martin-Rayo brought up another issues such as how education of encamped
Somalis in Yemen had been corrupted and biased towards Yemeni students in
schools where they both in the same classroom. 130 He also tackled how education
had an impact on the issue of radicalization of Somali refugees in which it
prevented future generation from luring towards radicalized groups, lessening
their radicalized thoughts and straying away from radicalized influence as well as
enlightening their perspective on religion. 131 An emphasis was added on the
importance and the role of well-rounded education in camps by teaching all
subjects that are normally taught in urban schools during peacetime in reducing
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radicalization and terrorist recruitment in crisis situations. 132 In which education
had proved to changing perceptions for Somali children.
Regarding the importance of education in exile, Martin-Rayo brought the light
on how Afghani female refugees became committed to education and pursuing it
after repatriation. 133 That was due to the change in perception of families when
they experienced education outside the Afghan borders. 134 The aforementioned
examples act as a proof to the importance of education of refugees regarding in
bettering the negative perceptions refugee previously had.

2.4 Future Prospects of Education

In addition, regarding the prospect of higher education for refugees, refugees
face a deadlock situation when their freedom of movement is restricted. 135 Given
the quality of education provided in camps, reaching the level higher education
becomes a challenge from one angle. From another angle, refugee youth’s higher
educational needs are neglected so as their freedom of movement. 136 DrydenPeterson stressed that “Higher education for refugees is not a luxury. It is
important both for individuals and for society in terms of rebuilding lives and
fostering leadership in both protracted settings and post-conflict
reconstruction.” 137 Higher education is a part of the education cycle. Zeus adds by
stating that “The neglect of the higher educational needs of refugee youth
represents a grave impairment of the effective opportunities and freedoms of
those young people to develop to their fullest potential, and a serious gap in the
field of Education in Emergencies and Protracted Crisis Situations.” 138
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Refugee youth who arrive to camps face the challenge of pursuing their higher
education due to the lack of opportunities for university enrolment. International
aid dynamics view a refugee as a passive victim, this perception is unfair towards
refugees when education is not available and in quality, providing education and
particularly opportunities for higher education might act us as a tool to reverse
this perception. 139
To conclude this chapter, educational status is an important indicator of
children’s wellbeing and future life opportunities. Their future contribution does
not only benefit them but the societies they live in. This happens by providing
education and specifically quality education so refugee education can become a
productive factor in a society rather than a dependent one.
The literature available on education in refugee studies has been concerned
mainly with what is provided to refugees under different circumstances and
situations, however, regarding the people affected, there is very little that is
actually known about their perceptions and opinions on the overall education
provisions and services. Listening to the thoughts, perceptions and perspectives of
refugee families could act as an added value to policy reconstruction. It could help
learn more regarding whether their predicament has changed their perception on
education or the education services provided has been a factor affecting the
perception on education in refugeehood.
It has been supported and agreed upon that education is of a vital importance
during crisis and emergencies, for vulnerable children, considering refugees are in
an emergency situation and vulnerable population and in support of Mendenhall,
refugee education should thus be a top priority. Host communities are not the
biggest fans of hosting refugees in many cases, however, if their policies and
contribution are directed more towards effectively educating refugees and not
limiting the focus on basic provisions, they allow the refugees to become
educated and independent. This will in turn allow them to become a productive
factor rather than a dependent person on aids while maintaining burden on the
139
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host country. The above discussion of these concepts would enable the
interpretations of research findings in relation to literature.
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Chapter 3
Research Methods
This chapter further explains the research methodology used in conducting
interviews for this study. It includes discussion of the ethical consideration,
challenges and limitations encountered carrying out the research.

3.1 Research Approach and Planning for Fieldwork

I followed a qualitative approach for this research. 140 The research addresses an
unknown variable related to the perception of parents on education in encamped
situations where there is a need to explore given the very minimal literature on
their education life aspect. I have found reports and news article on this issue
fearing the loss of a generation due to the lack of education for many Syrian
children. In order to further expand the research and find out more about the
subject in due absence of scholarly articles and limited available data on this field
of study in that particular camp, I recognized the need to conduct qualitative
fieldwork research interviewing targeted population and decided to go to Jordan
and visit Zaatari camp.

Before proceeding with the research for this study, I first contacted a friend
who worked with WFP in Jordan and inquired about the possibility of obtaining
an entry permit to the camp for my thesis and research purpose. She mentioned
that due to high security measures, the necessary permit is becoming more
challenging. She added that I need to contact Save the Children- Jordan and/or
UNICEF Jordan to learn more about the requirements to obtain access to the
camp. I had contacted Save the Children and they had mentioned that UNICEF
140
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handles such procedures and advised me to contact them. I called UNICEF Jordan
and I was transferred to two personnel before being transferred to a third person
of whom after explaining the purpose of my research and thesis topic mentioned
to me that he would be able to help obtaining the aforementioned permit and
identifying the targeted population. Accordingly, I started expanding my research
on the thesis topic, knowing that travelling to Jordan and interviewing parents was
a doable mission. Meanwhile I corresponded for months with my UNICEF
contact in order to finalize research related procedures.

In order to conduct interviews with any individual, an approval from the AUC
Institutional Review Board (IRB) is obligatory and needed. In addition to taking
an online training course in “Protecting Human Research Participants” with
National Institutes of Health (NIH) and successfully pass it before submitting the
application for IRB. Any interviews conducted and data collected without the said
approval are not allowed to be used in any academic context. The online course
was successfully completed, IRB application submitted and procedures for
approval from the IRB took about two months. Once I received the IRB approval
letter second half of May, I started finalizing my travel plans and dates. 141

Before travelling, the UNICEF contact informed me that UNICEF will not be
able to obtain the camp-entry permit for me given the strict security measures
however, once I get inside Zaatari camp, research process logistics will be taken
care of. Not being able to access the camp would have jeopardized the whole
research and reaching a dead end. I contacted the Ministry of Interior in Jordan
and inquired about the possibility of acquiring a permit through them to access
Zaatari camp and the response was affirmative.

3.2 Research Tools
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3.2.1 Structured and Semi-Structured Interviews

Interviews were conducted in Zaatari camp in Jordan. The research was carried
out by interviewing parents regarding their perception on the value of education in
a refugee camp. As well as interviewing teachers to learn more about their
perspectives on refugee children’s education in order to complement my research
objectives and ensure the validation of its findings. The process for interviewing
teachers turned out to include interviewing teachers’ assistants that worked in
collaboration with teachers in class. While being in Zaatari camp, interviewing
school directors was an opportunity that has resulted in richer and valuable
information for my research. Having school teachers and school directors to
complement data obtained from parents helped in employing the "triangulation"
of data source suggested by Creswell in order to validate findings of qualitative
research. 142 I had planned beforehand on interviewing NGO staffs that work with
refugees in the field and area of education. I was able to interview UNICEF
personnel on the education system and education opportunities provided and
available for refugees in Zaatari camp. All interviews were conducted using
structured and semi-structured questions. I had prepared three sets of questions for
each of the three different interviewees category. 143

All interviews were conducted in Arabic, my mother language. No hardships
were encountered in communication with any of the interviewees given the
different dialects and vocabulary, except for extremely few words that I didn’t
know from Jordanians who I interviewed, for example the word “now” in its
Jordanian dialect. Other than that, all words used in the interviews were
understood by both parties. In case of any help that was needed, another synonym
was used or the gatekeepers would convey the meaning of the word but that was
barely needed.
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3.2.2 Sampling Strategy

My sample strategy at first aimed at interviewing parents from different
districts since at the beginning of my research, schools were not established in
every district and I had to put into consideration that distance might have been a
factor for whether children go to school or not. However, after discussing the
sampling strategy with the first gatekeeper (UNICEF personnel), the sampling
strategy aimed at interviewing families whose children go to school and families
whose children do not go to school or have dropped out. "Purposive sampling"
strategy and “snowball technique” were the most appropriate to identify and
select participants for the interviews. 144

The sampling strategy for interviewing the school directors, teachers and
assistants to teachers included the snowball technique. My UNICEF contact
referred me to the first school director who eventually referred me to one teacher
and two assistants and a second school director who in turn referred me to one
teacher and one assistant. Regarding two more school directors that weren’t
planned during my first day in addition to one teacher and one assistant, a second
gatekeeper put me in contact with the school directors whom one of them referred
me to the teacher and assistant.

School directors and teachers were appointed by the Ministry of Education in
Jordan (MOE) thus they were all Jordanians. However, the assistant teachers were
Syrians. Per Jordanian labor laws, hiring of Syrian teachers is illegal. Syrian
assistants were volunteers who were paid for their volunteer work by international
organizations

3.3 Data Collection
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Interviews for this research were conducted over a period of three days in June
2016 during the month of Ramadan. Interviews were conducted with sixteen
families, four school directors, three teachers, four assistants and UNICEF
personnel.

Interview with UNICEF personnel was conducted in the first day. Interviews
aimed at gaining an insight on the overall education system in Zaatari camp since
the establishment of the camp. The main purpose of the interview was to gain a
deeper knowledge of what has been and is offered to Syrian refugees in Zaatari
camp in terms of formal and non-formal education services to better comprehend
and structure questions for the interviews with the families.

All participants; Syrian parents, Jordanian school directors, Jordanian teachers,
Syrian assistants and UNICEF personnel were informed that I am a graduate
student at the American University in Cairo conducting fieldwork research for my
thesis. I was introduced prior to the interviews by my three gatekeepers and by
referral with interviews conducted using the snowball technique sampling
strategy. Consent forms for each category of interviewees 145were given prior to
the interviews explaining the purpose of the research.

I started my interviews by handing the interviewees the consent form and
allowing them time to read it. In addition to summarizing the consent form and
briefly explaining the purpose of the interviews, the anonymity aspect of all
participants, the right to discontinue the interview process as well as the refraining
from answering questions they do not wish to answer especially to those who
were willing to take part in the interview without fully reading the consent forms
and signing it once it was given to them as I had been previously introduced by
the gatekeeper. A few of the family participants when explained to them the
purpose and anonymity of the research commented by saying that’s the least of
our concern given our situation.
145
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All participants were very cooperative, signed the consent forms and agreed to
have all the interviews recorded when asked if their interviews could be recorded.
I emphasized that no other person would have access to the recordings and it
would be destroyed right after graduation. All the questions were answered and in
some interviews, more valuable information to my research was being provided
beyond the scope of my questions.

All sixteen interviews with the families were conducted in their private homes
(caravan). Twelve families were from Daraa, three families were from Damascus
and one family was from Idlib. Not every member of the family household was
present during the interviews; some families had only the mother present for the
interview, or only the father, other families had both and few families had all their
members present. The interviewed families during the first day were identified by
the first gatekeeper (UNICEF personnel) who is engaged with Zaatari camp in his
fieldwork. During the second day, I was referred to a second Syrian gatekeeper
through the first gatekeeper who accompanied me during the interviews with the
families. The second gatekeeper referred me to a third Syrian gatekeeper for the
third day. Due to their work schedule, none of the gatekeepers were able to
accompany me for the three full days. However, the three gatekeepers knew each
other and each one helped in identifying the targeted population the day in which
they accompanied me during the interviews.

During the interviews with the families, I started by asking them to briefly talk
about themselves in order to learn about their background. Questions regarding
the education of their children in Syria prior to arriving to Zaatari camp were
asked first then questions regarding education of their children in Zaatari camp
followed. Learning about their backgrounds and how they had perceived
education in Syria is crucial for the purpose of this study especially in cases where
education might have not been a priority back in Syria. In order to better answer
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and analyze my thesis questions, I needed to learn about their past, present and
future perceptions on the value of education.

As previously mentioned, interviews for this research were also conducted with
four school directors of two schools and took place in the schools. Each school
has two shifts, a morning shift for girls and a noon shift for boys, totaling four
shifts. From each shift, I interviewed the school director in charge. On the second
day, I was referred to the school director of the girls’ middle school through the
UNICEF contact who in turn referred me to the school director of the boy’s
middle school. Interviews were conducted with the two school directors, two
teachers from each shift and two assistants from the morning shift and one
assistant from the noon shift. On the third day, I interviewed the female director
of the girls’ elementary school and a male director of the boys’ elementary school
of the second school. Due to time constraints, interviews were only conducted
with one teacher and one assistant from the morning shift of the second school
since by the time I was able to meet with the noon shift school director, teachers
and assistants had all left given that school was over and it was only time for
students to collect their reports.

The initial plan was to interview two directors from the first school I had been
to on the second day in Zaatari Camp. However, during the interviews conducted
in the second day with the families, I encountered different opinions on education
from the families I had interviewed in my first day. The families lived in different
districts, thus their children go to different schools. I spoke with my second
Syrian gatekeeper about interviewing the school directors of the school where
most of the children of my second day interviews go to, so we requested a
permission from the first gatekeeper (UNICEF personnel) to conduct interviews
with them and he gladly permitted it. The second Syrian gatekeeper coordinated
for the interviews. None of the gatekeepers were present during my interviews in
the schools.

37

On my last day, during the interviews with the school director of the girls’
elementary school and after interviewing a Jordanian teacher, a Syrian assistant
offered to help expanding the horizon of the research by putting me in contact
with other teachers who work in the non-formal education sector of the camp
provided by international organizations. It wasn’t possible due to time constraint
as I had to leave to Egypt in seven hours and had a number of family interviewees
awaiting me. She gladly proposed to have questionnaires with questions I planned
to ask emailed to her, she offered to distribute them among her connections and
mail them to me after completion. In which she did. I received seventeen
questionnaires 146from non-formal teachers who work and deal with Syrian
children outside of schools.

The purpose behind interviewing school directors and teachers was to get an
insight on how children deal in schools in order to learn more about how
education services impact a parent’s perception on the value of education in
Zaatari camp.

3.4 Data Analysis
The process for data analysis started by transcribing and translating all
interviews that were conducted in Arabic. Data collected from interviews totaled
seven hours and thirty-six minutes. Sixteen copies of a template sheet that was
structured with the sequenced questions asked to families in order to better
present the transcribed information in interviews to further assist in identifying
themes. Three other template sheets were structured regarding each crucial aspect
of the interview. First template summarized in four columns the number of
children who go to school, do not go to school for each family, reasons for not
going to school and dropping out, and my analysis to the situation. A second
template sheet divided into three columns; perception on the value of education in
Syria, in Zaatari, and changed perceptions on the value of education. A third
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template covered in three columns; opinions on education, challenges, and
aspirations. The abovementioned templates dissected the valuable information
and better presented themes for analysis.

The transcription of the interviews conducted with the UNICEF personnel,
schools’ directors, teachers and assistants took a narrative form of transcription.
The narratives of their interviews was transcribed and translated simultaneously
amounting to twenty-two-word document pages. A template sheet was structured
for all interviews. It consisted of two columns; students’ issues and teachers’
challenges, the two main themes identified after transcribing the interviews.
Another template sheet included the information provided by the interviewees
describing the education services provided in the camp and the educational
system in the schools.

The process of transcribing all interviews and further creating template sheets
identifying themes for analysis required listening to each interviews multiple
times. Transcribing interviews needed to be done solely while listening to the
interview. Analyzing the data and themes required another two or more replays to
the interviews. And finally, selecting the most powerful and relevant quotes
required another replay of the interviews.

3.5 Ethical considerations
During my interviews with refugee families, questions’ format and
paraphrasing were a crucial matter in order to ask questions reflecting the purpose
of the research in an objective manner without bringing up any emotional distress.
Comments and notes from IRB emphasized that matter and showed extreme
concern regarding the protection of vulnerable population and ensuring the
questions’ structure prevented triggering any psychological disturbances.
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3.6 Challenges
A number of challenges occurred. The first challenge I faced was when my
UNICEF contact informed me that UNICEF is unable to obtain my entry permit.
Strangely enough, I used Google to learn more about the obtaining permits to
Zaatari camp. I found a forum on Travel Advisor where it was advised contacting
the Jordanian Ministry of Interior for obtaining permits to the camp. My second
challenge was the number of families I had confirmed the day prior to my first
day in Zaatari camp. A number of four families were identified. However, being
referred to other gatekeepers opened doors to more interviews opportunities with
families. The third challenge presented itself during the interviews. Some
interviewees seemed like trying to provide the perfect answer regarding the
importance of education, which could have affected the outcome and the added
value to the research. Asking indirect questions relating to the importance of
education was one way to confirm my doubts on their shared input to the
interview. Providing an example, one of the interviews spoke out about the
importance of education all along. When asked certain questions about education
services in camps, she admitted she didn’t know about such services. She had
eight children with a newborn which she pointed out that she is engaged with
taking care of her newborn and toddlers. On her doorstep, I found a torn school
book. In her case, it might affect the credibility of her interview that education is
not as important.

3.7 Limitations

This study focuses on one camp and based on interviews conducted with a
relatively small sample of sixteen families. Due to the permit to access the camp
issued by Jordan’s Ministry of Interior, the duration of fieldwork was limited to
two days. I was able to extend it for one more day. The purposive sampling was
limited to the families the gatekeepers knew and we able to set up interviews with
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them. The findings reflect the perceptions of population interviewed. So the
findings apply to the context of this study, although it might be applicable to
similar situations based on the research .
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Chapter 4
Research Findings
In this chapter, the research findings are presented and discussed in the
following sequence. First, the structure of the camp is explained in terms of
education services and challenges related to the establishment of schools since the
startup of Zaatari camp. Second, past challenges faced by interviewed parties
regarding education services and how they were resolves. Third, the chapter
discussed the current challenges of education that are yet being faced in the
camps. Lastly, the findings from the questionnaires related to the challenges being
face in the non-formal education sector in the camp.

4.1 Structure of Schools in Zaatari Camp
Before getting into the detailed analysis of the research findings and in order to
better explain the findings and use them for further analysis, based on my
interviews with the UNICEF personnel and the four school directors, I shall
briefly start by explaining the structure of Zaatari camp in terms of education
from the day it started to date.

At the beginning in 2012, Syrian refugee students arrived from a conflict zone.
They were mostly from Daraa. They have been in Zaatari camp for a period of
three to four years now. When refugees arrived, there had been an educational gap
period because of the armed conflict, what they witnessed back home and the
interruption caused by the armed conflict to their school days back in Syria. The
educational services back then focused on psychosocial support. This focus was
planned first in order to get the students back to their normal psychological state,
behavior and life.
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UNICEF spoke with the MOE regarding schools’ establishment. Schools were
established then with Jordanian staff who were hired by the MOE. In 2012 and
2013, it was a recession time for the world and Jordan, along with the refugees’
influx into Jordan, the country with limited resources and ability faced more
economic pressure.

When refugees settled in Zaatari, at the beginning they didn’t send their kids to
school thinking that they will be here for a couple of months or a year, then they
will be able to go back to their home country. Regardless, UNICEF also
encouraged and advised parents to send their kids to school even for a day even if
they are going back to Syria the next day. UNICEF encouraged parents to enroll
their children to schools in order to create a normal family atmosphere in which
they go to school and go back home do their homework, play and create a
monotony of life that is as close to a normal childhood for their children.

A number of challenges were faced by UNICEF in the process of establishing
schools. Schools establishment started by establishing a temporary school built
from tents. It was built next to the construction site of the first school (Bahraini
school, which got its name being built with donations from Bahrain) in order to
encourage education. When the school year started, classrooms were extremely
over-crowded. The Bahraini school is considered the mother school of the camp
being the first school in Zaatari camp, in addition to its strategic location by the
start of the camp and in the heart of all commercial shops where the population is
condensed around. The school was open to 2300 students distributed among
eighteen classes, which was a lot of pressure on the school and teachers.

A semester later the second school had been established (Saudi school, built
with donations from Saudi), and then the third school got established afterwards
(Qatari school, built with donations from Qatar). UNICEF operated and
administered these three schools for a long period despite the crowdedness of the
classrooms that could reach up to hundred students per class. During that time, the
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quality of education was an issue. Time and years passed, UNICEF was able to
attract more funds from donor countries and now Zaatari camp has nine schools
and two more schools are planned to open for the next school year 2016-2017
serving 80,000 refugees in which around 50 percent are children and around one
third of them are school-aged children.

The pressure on the Bahraini school lessened when other schools opened and
so the transfer and distribution of students took place to other schools. The
Bahraini school in 2016 has around 660 students enrolled and distributed among
eighteen classes. It still hosts the majority number of students given its location
but with a huge decrease in the overcrowded classrooms.

The schools operate on two shifts; a morning shift for girls and an afternoon
shift for boys. In each school they have an elementary school starting from grade
one to grade four and a middle/high school serving grade five up till grade twelve.
UNICEF worked on increasing its non-formal education services with other nonformal education facilities and offering takweya classes (remedial education
programs) to subjects that students study in schools. These non-formal education
services operate in two shifts as well, a morning shift for boys and an afternoon
shift for girls. The school shift is 3 hours a day; from 8:00 am to 11: 00 am for
girls and from 11:45am to 14:45 for boys. However, a school day in schools
outside Zaatari is more than 3 hours. There are 98 schools in Jordan that work on
two shifts as well, but the duration of these two shifts are longer outside the camp.

Education system in Zaatari camp started up by the MOE offering the
Jordanian syllabus, however the education system was under UNICEF
supervision and administration. Almost two years ago, the MOE became in
charge of schools and formal educational programs in Zaatari camp. Their
policies, rules, system, examination and decisions are applicable to schools in
Zaatari camp as they are applicable to schools all over Jordan. UNICEF and MOE
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jointly cooperate to supervise and facilitate the education system and services in
Zaatari camp schools.

Regarding the hiring of teachers, MOE is in charge of providing teachers to
teach in Zaatari camp. They work on an extra time basis meaning that they are not
officially employed along with the school directors. Teachers hired are newly
graduates who still haven’t been offered a governmental appointment in the
education sector. Those newly graduates start up by being temporary teachers
filling in for a sick teacher or a teacher on maternity leave or an increase in
demand of schools. When their turn in government employment comes and they
receive a permanent appointment, they are to leave Zaatari camp and relocate
where they have an assigned fixed position. It is a more stable job for them. So
many newly graduated teachers did not have teaching experience prior to teaching
in Zaatari camp however they have been teaching for four years in Zaatari camp.
Regarding payment of salaries, the European Union (EU) pays for the salaries of
the Jordanian teachers and Jordanian school directors.

In addition to teachers, Syrian assistants are hired to assist Jordanian teachers
in administering and following up with the students in the classroom, acting as
social workers as well. Over crowdedness in classrooms had been an issue raising
up to a hundred student in class. With the establishment and opening of new
schools, the number has decreased to forty students which is still a big number for
one class teacher. According to Jordanian law, Syrians refugees cannot legally
work in the country. Their work in schools is regarded as volunteer work where
UNICEF pays them per hour and day in return of their volunteer work.

Students in schools are not given only books but are provided with stationary,
sometimes uniforms and school bags to encourage them to go to school. There is
another optional education system in the school which is called “E’etelaf.” This
system allows the Syrian student to study the Syrian high school curriculum in
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Zaatari camp. There are people who enroll and study this curriculum however it is
not accredited meaning that despite receiving high grades, they won’t be able to
apply to a Jordanian university in Jordan as it is different from the Jordanian
certificate.

For students who lost years of education and it is impossible for them to go
back to school, UNICEF offered and guaranteed other education services such as
“Makani” centers which offers psychosocial support, life skills to build their
character, self-confidence as well as offering them a chance to build their skills
for the labor market.

There are other non-formal education services provided by international
organizations such as Relief International (RI), Norwegian Refugee Council
(NRC) offering various education services among them the “takweya classes”
remedial education programs to subjects that students study in schools.

UNICEF also has “markaz al tefl” (Kid’s center) and other centers where
educational opportunities are offered. It could be regarded as a gateway to
education where teachers teach in another way; no exams just a placement test for
level evaluation, no crowdedness in classrooms or pressure on kids to achieve
certain academic goals. It is regarded as non-formal education.

Some students enroll and go to these centers to help them understand better
what they do not fully understand in school as well, takweya lessons. So these
non-formal educational centers are open to all groups of students, those who are
already enrolled in schools and those who are not enrolled in schools and dropped
out for any reason.

In the future, UNICEF aspires to have these centers transfer and change their
status from being non-formal education centers to formal educational centers with
the MOE. This is what UNICEF is trying to find a way working out a solution to
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education. In addition to trying to reach out parents and students to make them
aware and encourage them to pursue education and hold a certificate. And that is
better for the future generation of Syria and instead of dropping out of school for
work. Students could then pursue the labor markets after graduation while having
a certificate in hand. This approach is aimed at changing the way they think about
education and the attitude they take for their future. UNICEF does not want to
lose a generation that will go back to Syria and rebuild it. And without education,
their contribution in building their country again will be lost.

4.2 Challenges Regarding Education in Zaatari Camp

All concerned parties taking part in education services in Zaatari camp whether
they are the providers (UNICEF, school directors, teachers, or assistants) or
recipients (parents and children) have faced a number of challenges at the
beginning and they continue to face more challenges and issues that arise and tend
to become a pivotal factor in the education life of a student.

This section focuses on and discusses the challenges that had been faced in the
early days of the establishing schools in the camp and how these challenges based
on the interviews with parents might have affected the future of enrolment of
students in schools. UNICEF and other international organizations had put these
challenges into consideration and worked on resolving it. The following section
further discussed the current challenges and issues that education services
providers as well as other concerned parties are yet still facing.

4.2.1 Resolved Challenges

Based on my interviews with the UNICEF personnel, school directors,
teachers, assistants and parents, the challenges faced (previous and current) are
categorized into three main themes;
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•

Enrolment issues

•

Quality of education

•

Psychological issue

Enrolment Issues

When Zaatari camp was established it first started by having only one school,
the Bahraini school. First issue with enrolment was the distance of the school. The
schools were far away, the camp was set up with unnumbered tents where
children could easily get lost, no paved roads making safety a concern for parents.
A meeting point was agreed upon where teachers would pick up the students and
accompany them to schools. The distance issue was eventually resolved after the
establishment of more schools in Zaatari camp distributed around the camp given
proximity to the residents of all thirteen districts. That in turn allowed for an
increase in the enrolment rates. In addition to the living conditions; living in tents
and the process of settling in a new environment didn’t allow many parents to
send their kids to school thinking they would only be in Zaatari camp for a couple
of months or a year. Now tents are replaced by a number of caravans (two to
three) creating a one story home, in addition to being numbered and streets
named.

The second issue with enrolment was the type of education that is provided.
The syllabus taught was the Jordanian syllabus under the supervision of UNICEF.
The accreditation of certificates was a concern to parents thinking that education
was useless. But the fact was that certificates were accredited however, when
education became under the MOE, parents started to trust the education system.

Future prospects of education was an enrolment third issue. The lack of
available higher education opportunities gave no meaning to pursuing education
and graduating high school. Older students told younger students that they have
left university in Syria and there are no opportunities of pursuing higher education
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in Jordan. UNICEF requested from funding countries and UNHCR to support
university level education by granting scholarships to students who graduate from
high school. UNICEF’s request was fulfilled and student who graduate with
scores that allow them to apply and go to university are offered scholarships.
UNICEF agreed with universities in the north of Jordan for geographical
proximity convenience, students apply for an “igaza” which is a permission to
leave Zaatari camp. They use transportation to go to their classes and return back
again.

Another enrolment concern was the lack of documents available when
enrolling students to schools. Due to the lack of documents regarding their past
education; school reports or birth certificates that shows the date of birth and help
in estimating their education level, students were placed in grades by their word
of mouth. That resulted in students jumping a couple of grades which in turn
affected their academic abilities and resulted in facing difficulties in reading,
writing, learning and education generally. MOE was made aware of this issue and
schools started asking for any documents that help identifying their age. UNHCR
requires every refugee in the camp to have an identity document (ID) with the
date of birth included so every refugee in the camps has an ID in which schools
depend on in the cases where academic documents are unavailable hence placing
the students in the suitable grade for them. All students enrolled in schools no
longer lack academic documents.

The provisions of meals as well was an issue regarding enrolment at the
beginning where the unavailability of meals discouraged students from going to
schools. UNICEF spoke to World Food Programme (WFP) about that issue and
WFP started to offer nutritional biscuits with protein to kids who go to school
during school time.

Regarding the difficulty of high school level education, it is a decisive year for
students and a stepping stone to university education. An international
49

organization called Relief International (RI), offers remedial education program
classes for grade 11 and 12 in which it helps high school students with the
subjects they learn in school in order to reach better academic results and assist
them in what they do not understand in school. These classes are offered in the
afternoon during school days and during school off days.

What affected the enrolment at the beginning for girls was the fear and concern
for girls being lost. Since most refugees in Zaatari camp arrived from Daraa, their
cultural norms, traditions and social life environment is of a conservative nature.
Girls marry early in Daraa and this tradition was brought to Zaatari camp.
However, schools allowed married girls to pursue their education and in cases,
teachers took care of a student’s baby till she finishes her exam so they do not
lose a student where a plausible solution could be offered to them.

Quality of Education

Regarding the quality of education challenges; firstly, the classroom suffered
from over crowdedness where at times a classroom held up to one hundred
students. The quality of education was negatively affected since a teacher had to
teach her lesson in a classroom of one hundred students in thirty-five minutes.
When more schools got established, more classrooms were available and students
were distributed and this issue was resolved

Another challenge was regarding the teachers having to teach refugee children
coming from a war stricken country. That required the teachers to have the certain
skills of dealing with students who suffered from psychological issues and not use
strictness with them. Training of teachers in psychosocial support helped in
resolving this challenge at the beginning.

Psychological Issues
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Moving on to the psychological aspect, teachers faced challenges with dealing
with students who suffer from psychological issues. The environment where the
students came from was a difficult one. Dealing with family issues in camps, boys
being injured from the war, and students being violent with each other and with
the teachers in addition to boys vandalizing properties was a challenge teachers
faced. UNICEF started a program with the MOE that would help in changing the
attitude and behavior of the students. These programs aimed at using motivation
and encouragement as a tool. Along with program developed by a local
organization called “Sharek” aimed at changing their attitude and improving their
discipline by motivating them to become better individuals. For example, those
who came to class unorganized and not in time, would interrupt the teaching and
learning process in a classroom, so teachers took time away from the lesson
duration in a classroom to deal with such incidents. The aim was an attitude
oriented one and not an academic objective.

UNICEF started a pilot to this program that has started in 50 schools in
Amman and it lasted for a month and a half, the teachers noticed a root change in
students respecting classroom rule, school uniform and general appearances. This
have reflected positively on their academics. If a student is conscious and aware
of being representable, organized and punctual, he can focus on other school
related things and can achieve a better academic outcome subconsciously. In
return, teachers were able to teach and pass on the lesson in less time and without
unnecessary interruption. What they can teach in 35 minutes which is the duration
of a lesson, they could teach in 30 minutes, so it gives them a more efficient use
to their time in a classroom.

These challenges and issues affected the students’ overall enrolment to schools.
To what extent or degree this had led to students dropping out of school is
difficult to calculate since Zaatari camp had been established, a lot of families had
arrived and left Zaatari whether they returned back to Syria or settled outside the
camp.
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However, based on the interviews with parents on their perception on the value
of education and analyzing the reasons why students had dropped out, I can
calculate that 8 students out of the 14 school-aged students in my targeted
population dropped out of formal schools and are no longer attending them for
reasons attributed to the abovementioned challenges that had been resolved.

4.2.2 Unresolved Issues

After discussing the resolved past challenges, this section discussed the
current challenges Moving to discussing the current challenges of education
services that arise and are faced in Zaatari camp based on my interviews with the
UNICEF personnel, school directors, teachers, assistants and parents, the same
categorization of themes is used for discussion;
•

Enrolment

•

Quality of education

•

Psychological issues

Enrolment Issues

Current enrolment issues in Zaatari camp could be summarized in the
following challenges. Starting with attendance and dropping out rates, regarding
girls, Girls drop out of school at a later educational stage starting from the age of
15. The general reason behind them dropping out is marriage. Since marriage is a
cultural thing that had accompanied families to Zaatari camp, husbands do not
allow the girls to pursue their education in many cases. Even though school day is
a three-hour long part of the day, husbands tend to still not allow them to pursue
their education. And in some cases the girl herself has no desire to continue.
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Regarding boys mainly and girls included especially at an older age, they drop
out to work and support their families. Cases differ, some families lost or left
behind in Syria their breadwinner member; a father or an older brother. This
would result in younger siblings to drop out school to meet their families’ needs.
Dropping out come as a result of families returning back to Syria or moving out
of Zaatari camp and to other cities as in Jordan as well.

Other students do not fully drop out but their attendance is not consistent due
to helping out in the household, Parents need to go to work outside Zaatari on a
seasonal basis or where they need to go to the medical center and leave a sibling
to baby sit and take care of other siblings at home. Another reason as mentioned
previously is regarding family issues at home and poverty, parents need their kids
to work to help in providing for their families.

Parents who are unaware of the education services provided in Zaatari camp
assume that the certificate is not accredited or that there are no available higher
education opportunities and scholarships. They lack the knowledge and awareness
thus ignorance of some parents is hazardous.

Parents noted that girls’ school are stricter and more supervised than boys’
school. In some cases, they allow the girls to pursue while their perception on the
boys’ education is not as important so they let them work to help out financially.

Quality of education

Quality of education is the greatest challenge Zaatari camp is facing. Based on
the interviews with parents, great dissatisfaction was common. Parents showed
anger and frustration regarding the quality of education their kids were getting in
schools.
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Regarding teachers, parents strongly noted that there was no follow-up and
supervision regarding studying or giving homework and following up with the
student's’ academic progress. They show carelessness despite available resources
and a good syllabus to teach. Parents claim that teachers are unqualified and not
strict with students in term of teaching in the classroom, studying and homework.
They let the students loose in class without control of having them attentive to
them. They give grades much higher than what students deserve, so parents who
follow up with their children notice that their children are receiving high grades in
subjects they barely know about. One parent said that “Her son told her that the
answers to the exam were written on the board for them to copy. There is no
education” Another said they succeed without studying.

This in turn fueled parents’ perception that education is a joke in Zaatari
camp. While teachers’ intention in giving out these grades is for a motivational
concern and being empathetic with their refugee students and their living
conditions. A parent said that, “Using more tenderness in dealing with students is
affecting the learning process and the educational level of the student. Teachers
are harming the students.”

Based on my interviews with teachers, they mentioned numerous challenges
with their students regarding the learning process, in order to keep them in school
given their weak academic level, they allow them to succeed and pass by giving
them these motivational grades. One teacher said that, “Students are weak in
English at a higher grade since they lack the seven years prior to that for
establishing the basis of the language.” This results in receiving very low grades
while attaining high grades in other subjects taught in Arabic.

Another teacher said that “We lack scientific teaching materials for
experiments and labs that would help me in passing along physics to my students.
So physics become a theoretical subject. So I give them higher grades for
motivation since it is not their fault such teaching materials are unavailable and
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affect their learning quality.” A school director brought up this issue as well and
said, “Another problem that we are facing is regarding science subjects. The
unavailability of laboratories for conducting experiments makes education not
useful. You cannot sense and feel what is taught especially in physics and
chemistry and you also do not have samples and examples for biography and
geology classes.”

Another concern regarding the quality of education was the lack of electricity
in Zaatari camp since electricity is only available from 7:00 pm to 4:00 am. This
issue affects children’s studying hours when the sun sets out early and it becomes
dark before 7:00 pm in Zaatari camp. It also leads to schools operating with no
electricity where the use of computers could have been an assisting teaching aid
and a teaching material to compensate the lack of tangible teaching materials. The
duration of a school shift which is three hours was an issue to one of the parents
regarding the quantity of education his children receive in such a short period in
comparisons with other schools and students outside Zaatari camp. He said that,
“Three hours of schooling a day does not nourish nor satisfy the needs of the
students.”

Few parents commented on the syllabus being different in terms of content
especially for history and geography. An interviewed teacher mentioned that
students found geography to be a difficult subject since students only know of
Jordan its camp in the desert and have never been outside the Zaatari camp. One
parent noted that schools and non-formal education services such as takweya
(remedial education program) are a load on the student who attend these two
types of education services. A school director emphasized on this matter and
requested a better coordination between both education services.

From the providers of education services’ perspective, the challenges affecting
the quality of education lie under a number of reasons. Electricity was a main
issue. Teachers were working in a school with no electricity. In addition to that,
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the weather conditions in Zaatari camp could reach to freezing temperature in the
winter and extreme heat during the summer. Teachers shared that classrooms
made of caravans are not equipped for this kind of weather and students are
affected by the extreme weather conditions. This in turn affects their ability to
learn and hence the quality of education becomes affected as well.

Not all teachers are qualified. Some teachers are newly graduates who got
their first job in Zaatari camp. Other teachers are unqualified and lack the
qualifications needed to teach a certain subject. This becomes a pivotal factor in
delivering quality education to refugee students.

Based on interviews with a teacher teaching elementary age students, the
ignorance and illiteracy of the mother particularly and parents generally was the
biggest issue and challenge she suffers from. It makes it difficult for her to follow
up on what she taught in the classroom the following lessons. Elementary students
need a strong basis and lacking the study companion and assistant to the teacher at
home strongly affects the development of the student in her classroom.

Psychological Issues

Psychological issues play a dangerous role regarding students who lack
interest in pursuing education any more. Some parents when something happens
in the camp, they worry to send their children to schools. Rumors spread fast in
the camp, so when two neighbors fight or any issue arises in the camp that might
hold safety concerns, parents worry especially coming from a war torn country.

Students suffered psychologically from losing parents, witnessing the death of
a family members in front of their eyes. One teacher said that: “I have 12 girls
(out of 40) in my class who still suffer from psychological problems. Girls who
saw dead bodies back in Syria. One girl witnessed her father being shot and killed
in front of her. Some other psychological issues like fear. Planes pass above us
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since we have an aviation training center nearby. So when a plane passes over, the
girls get scared and tremble.”

4.3 Questionnaires
As previously mentioned, my encounter with a Syrian teacher assistant who
offered to help out by sending out my questionnaire to Syrian teachers who work
in international organizations (non-formal education service) resulted in more
data collected for my research. I summarize the findings of 16 questionnaires
using four themes:

1. Differences spotted in attitude of students in regards to previous teaching
experience in teaching non-refugee students
2. Enrolment rate
3. Syllabus concern
4. Challenges

Putting into consideration, these findings reflect the perspective of teachers
working with international organizations. The population of students is unknown,
however that is not the objective from the questionnaire. A qualitative approach is
intended to learn about the challenges faced in non-formal education centers in
Zaatari camp.

Regarding the differences spotted by teachers in their interaction with refugee
students in Zaatari camp, most questionnaires pointed out carelessness as being a
major issue. Carelessness and not being committed to class and school rules acted
as an important issue in addition to showing no desire in learning.

As for enrollment and the fluctuation in attendance, weather conditions acted
as a factor, as well as distance and lack of transportation services to the nonformal education centers. Family conditions, poverty, family level of education
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and awareness of its importance in addition to their overall awareness and
attentiveness to their children affected the enrolment rate of students. The will to
go back to their country acts as another factor, perhaps in my opinion, a
psychological issue affecting their hope in education. Unqualified teachers
contributed to the factors affecting enrolment. These issues became challenges for
teachers as well.

Regarding the syllabus that is being taught, all questionnaires agreed that the
Jordanian syllabus is a good syllabus. However, the unavailability of teaching
materials was noted as the only issue faced regarding the syllabus aspect.

Finally, as for the challenges that teachers face, they are numerous.
Carelessness and lack of follow-up from parents at home in addition to the living
conditions and poverty affected the teaching and learning process. Students
showed distraction and lack of focus in class, dyslexia, handicap students’ reasons
were also mentioned in addition to having unsolved homework and lack of
studying of children at home. Another challenge was the lack of communication
between parents and teachers. Non-formal education centers faced the issues of
dropping out for marriage and work reasons especially when parents commit to
seasonal work outside the camp and taking their children along. As well as the
inability to work and study simultaneously. In addition to students having to stay
at home and help their parents when needed. Psychological issues were brought
up as well. Weather conditions and the fact that classrooms weren’t equipped for
severe weather conditions.

Unqualified teachers were another challenge as well as lack of teaching
materials facing the teachers in regard to having students not fully educated in
general. The lack of care from teachers in educating refugees. High school
education was widely recognized as a challenge for student due to its difficulty
and being a tough stage in education. In addition to the inability to pursue higher
education. I am uncertain whether these challenges were attributed to formal
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education consequences and non-formal education teachers were affected by it or
these challenges are related to non-formal education services.

The downside of the questionnaire was the lack of elaboration on the answers
despite the fact that questions were asked aiming at learning in detail about the
challenges and issues faced. The answers came in short bullet points phrases
rather than explanatory sentences. However, the information gathered from the
questionnaires reaffirms the findings from the interviews.
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Chapter 5
Discussion and Analysis

This chapter brings the research findings to discussion and analysis in attempt
to answer the research questions regarding parents’ perceptions. It starts by
discussing and analyzing the perception of parents on the value of education
before arriving to Zaatari camp and post refuge in order to reach a conclusion
presenting the answers of the research questions.

5.1 Profiling of Children of Interviewed Families

In order to better analyze my research findings, I will discuss the data relevant
to my thesis questions using the following tables. Table 1 provides the number of
children of interviewed families to include those who attend formal schools and
those who do not attend formal schools. And table 2 describes the profile of those
children by gender.
Firstly, I interviewed a number of 16 families, total number of children of
interviewed families is 86 children. A total number of 47 children go to formal
schools in Zaatari camp and a total number of 18 children who were school aged
when they first arrived to Zaatari camp either dropped out of or didn’t go to
formal schools in the camp. A total number of 21 children are either under four
years or above 18 years, these young children and youth are outside the scope of
this analysis.
Table 1: Profile of Children’s School Attendance of Interviewed Families

Families
Interviewed
(F)

Total number
of children of
interviewed
families

Children
enrolled in
formal
schools

Children who
do not go to
formal school

Children
<4
years

Children
> 18
years
60

16

86

47

18

14

7

Table 2: Gender of Children of Interviewed Families

Total number
of children of
interviewed
families

Children
enrolled in
formal
schools

Children
who do not
go to formal
school

Children <
4 years

Children >
18 years

Boys

42

17

14

7

4

Girls

44

30

4

7

3

5.2 Children Who Do Not Attend Formal Schools

To further analyze the reasons for why 18 children are no longer enrolled in
formal schools in Zaatari camp, table 3further dissects the unenrolled children in
formal schools into seven categories. The main categories are the children who go
and do not go to non-formal education centers, children who dropped out of
school in Zaatari camp and who dropped out before reaching Zaatari camp and
last category is of children who stopped going to school in Syria before the
conflict started. These categories are based on my interviews’ findings and needed
to further reflect on the perception of parents and children on the value education
in Zaatari camp. They are also an important factor that allows further
understanding and explanation to the findings in terms of reasons behind the
children not pursuing formal education.
Table 3: Profile of Children Who Do Not Attend Formal Schools

Children
who do not
go to
formal
school

Boys

Girls

Children
who
attend to
nonformal
education

Children
who do
not attend
to nonformal

Children
who
dropped
out of
school in
Zaatari

Children
who did
not
attend to
school in
Zaatari

Children
who
stopped
going to
school
in Syria
61

18

14

4

centers

school

Camp

Camp
(stopped
in Syria)

before
the war

6

12

10*

6

2

Children above 18 (not school-aged) are excluded from the following table.
*6 children dropped out and go to non-formal education centers

5.2.1 Children Who Attend Non-Formal Education Centers

Regarding the children who dropped out of school and are enrolled and go to
non-formal education centers in Zaatari camp, they are 6 children; five boys and
one girl. One boy (15 years, F2) dropped out of school when his mother enrolled
him due to the strictness of teachers when he first arrived and went to school. His
psychological status was affected given the transition to a camp life and being a
refugee. He was always stressed and in addition to the lack of psychosocial
support from the teachers and their strict attitude towards him, he stopped
attending school as he did not want to go to school anymore. His mother enrolled
him in a tailoring workshop in order to at least have a skill he could pursue as a
profession.
A second boy (13 years, F5) dropped out of school due to his lack of interest,
desire and motivation in pursuing any kind of education. He does not love to learn
and his dad commented that he will become a worker just like him, marry and
have children. However, his mother enrolled him in a non-formal education center
to take away his illiteracy. Three other brothers (13, 12, 12 years, F7) left school
temporarily and are enrolled in the Norwegian Refugee Council (NRC) center for
takweya classes. Their mother enrolled them in the NRC in order to improve their
educational level to a standard where they can learn the basics of education which
they have lack in their educational level and is affecting their progress in school.
She adds that when they become ready and would be able to pursue education in
formal schools, she will then enroll them again.
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As for the sixth girl (15 years, F13), she dropped out of school after failing the
year and no longer wishes to pursue her education. In attempt to have her in any
form of schooling, her mother enrolled her in the NRC takweya classes in hope
that she would pursue her formal education when she catches up on what she does
not understand and become capable of joining the formal system in the future.
5.2.2 Children Who Do Not Attend Non-Formal School

Moving onto the children who do not go to any non-formal education centers,
one girl (16 years, F7) enrolled in school and stopped when she reached the eighth
grade. She did not want to pursue schooling given the lack of quality of education
in her school. She complained about having no real education given that all
students succeed whether they study or not. Hence, she did not find that there was
true education in her school and dropped out completely.
Another boy (14 years, F15), dropped out as well shortly after being enrolled in
school due to the violence he faced in his school from other students and teachers
who would hit him. He left Syria when he was 10 years knowing how to read and
write, his mother mentioned that due to the hardships they had faced and
psychological issues resulted from his unfortunate experience, he no longer
knows how to read and write. He does not love to learn anymore and is no longer
interested in learning any skills or doing any activities despite that he has three
other younger siblings who go to school and are doing good. He does not work
instead he runs errands for the family and fetches food and water for them. His
mother wishes that he could pursue his education at least to learn again how to
read and write. His mother added that he should at least know how to read and
write in his life to get by the everyday life that requires the mere basic knowledge
of reading and writing. She shared that she would feel guilty if she dies and he is
yet illiterate.
Three brothers (16, 14, 12 years, F6) for psychological reasons do not wish to
pursue education since they were in Syria. They stopped going to school due to
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the war. Ever since they arrived to Zaatari camp, they lost interest and do not love
to learn anymore nor wish to pursue their education. They did not go to any form
of schooling, neither formal nor non-formal.
One boy (16 years, F10) did not enroll when he arrived in Zaatari camp as he
does not want to learn anymore. He was in still school in Syria despite failing his
classes. His parents opened up a small kiosk for him and he currently works in it.
His sister (18 years, F10) faced the challenge that school was far away three years
ago when they arrived. She later got married and was pregnant at the time I
interviewed her parents.
Another boy (17 years, F13) dropped out of school in Zaatari camp stating that
there is no real education in his school. His mother mentioned that answers to the
exam were written on the board during examination. In addition to the lack of
follow-up and care for their education from teachers. He no longer has the
motivation to learn and he currently works as well.
Another young boy (8 years, F14) does not love school nor learning. He does
not want to go to any non-formal schooling as well. His father mentioned that he
does not love school as he did not comprehend nor understand anything adding to
that, he does not know how to read or write. He only wants to play day and night
in the dirt. Two of his brothers (17, 11 years) stopped going to school in Syria, the
eldest stopped even before the war. A sister (18 years, F14) of his also stopped
going to school back in Syria. She arrived to the camp three years ago and did not
enroll in any form of schooling. Their father is illiterate and only one girl out of
the seven siblings goes to school. In terms of the family valuing education, that
was absent.
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5.3 Perception on Education

In order to answer the research questions regarding the parents’ perception, this
section discusses the perception of parents on the value of education back in Syria
then following the discussion on their perception on the value of education in
Zaatari camp. The findings on the perception of parents regarding the value of
education resulted in an unprecedented category of perception. This new category
brings to focus the perception on the quality of education which reveals the
significance of this issue to this research.
5.3.1 Perception on the Value of Education in Syria

During my interviews with the parents, I attempted to gain perspectives on how
they perceived education back in Syria. A background knowledge to that
perception is essential and pivotal in order to better analyze the current perception
on the value of education in Zaatari camp. Table 4 provides the number of parents
who have a positive, neutral and negative perception on the value of education
back in Syria.

Table 4: Perception on the Value of Education before Zaatari Camp

Perception
Number of Families

Number Codes for
Families (F)

Perception on the Value of Education before Zaatari Camp (In
Syria)
Positive
Neutral
Negative
11
4 (Regarding the
2 (Regarding the
girls of a family)
education of boys of
a family)
2, 3, 4, 7, 8, 9, 11
1, 5, 6 (girls), 10
6 (boys), 14
,12, 13, 15, 16

A total number of eleven families shared that education in Syria held a great
importance in their lives and the lives of their children. Four families stated that
education was of some sort of importance; reaching a basic literacy level. One
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family is counted twice under “neutral” and “negative,” as it accounts for the
value of education for girls being more important than the value of education for
boys. This family holds the opinion that education for girls is more important by
reasoning that boys could take care of themselves when they grow up by getting
to do any kind of job. Another family did not view education of importance back
in Syria and that was regarding all of their children.

5.3.2 Perception on the Value of Education in Zaatari Camp

In order to explore more on whether the perception of parents was affected by
their state of refugeehood in Zaatari camp, table 5 explains in number the number
of parents who have a positive, neutral and negative perception on the value of
education in Zaatari camp.

Table 5: Perception on the Value of Education in Zaatari Camp

Perception
Number of Families
Number Codes for
Families (F)

Perception on the Value of Education in Zaatari Camp
Positive
Neutral
Negative
10
2, 3, 4, 7, 9, 11 ,12,
13, 15, 16

4
1, 5, 6 (girls), 8

3
6 (boys), 10, 14

The perception on the value of education maintained its stance for ten families
of the previously mentioned eleven families given their current circumstances of
refugeehood in Zaatari camp. Education for their children didn’t topple down in
their hierarchy of needs and it still maintains its priority and the same level of
importance as when they were back in Syria. One family’s (F8) perception on the
value education became less important given their refugeehood situation. The
change in their perception on the value of education was due to the lack of quality
education in Zaatari camp as compared to the quality of education in Syria.
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However, their perception has changed without affecting the enrolment of their
children in schools.

Another family’s (F10) perception on the value of education has changed to
become negatively perceived in Zaatari camp changing from a neutral perception
back in Syria. The change in perception was a result of the lack of quality
education they have experienced in Zaatari camp. The mother described that “If a
boy does not go to school (in Syria), they take his family to prison. But here, the
boy goes or does not go, it’s a normal thing.” The value of education under the
current circumstances is no longer prioritized since it lacks the quality and
students pass in school without studying, however the parents leave the free will
to their children to decide whether they want to pursue their education or not. The
family mentioned that other priorities have taken place. Two of their school-aged
children dropped out, the girl is married and pregnant. As for the boy, he works in
the kiosk his family set up for him. The other children are in school despite the
negative perception, one girl aspires to become a journalist in the future.

Linking the perception analysis to the enrolment analysis of children who are
enrolled in non-formal education and children who are not enrolled in non-formal
education, as previously discussed above per interview findings, four out of the
six students who dropped out and are enrolled in some sort of a non-formal
education have the intention to go back to school. Their temporarily drop out is
related to the lack of quality education needed for them to continue in their
appropriate school year. If we were to analyze the situation in terms of perception
on the value of education, it is to be concluded that the value of education in
Zaatari camp is still of importance despite the fact that the mothers of those four
students perceive the quality of education negatively. The remaining two students
dropped out due to psychological reasons. Hence, the dropping out of formal
schooling is not linked to the perception on the value of education in Zaatari camp
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Regarding the three of the twelve students’ families who had dropped out of
school, they continue to have a positive perception on the value of education in
Zaatari camp. However, to further analyze, the drop out reasons were due to the
lack of quality education and psychological issues. Regarding the nine other
students, their parents did not initially have a positive perception on the value of
education back in Syria except for one family “F10”. However, at the time of
interviewing them, the family had perceived the value of education negatively in
Zaatari camp. To conclude that matter, those nine students out of the 65 schoolaged children stopped receiving any kind of education due to the negative
perception on the value of education in Zaatari camp. And for one family of two
students of the nine, this negative perception resulted from the lack of quality of
education in Zaatari and not from mainly having their hierarchy of needs change
due to refugeehood.
However, it is extremely important to note that the perception on the value of
education is distinct from the perception on the quality of education in Zaatari
camp. I shall explain this thoroughly in order to reach a conclusion to my thesis
questions.

5.3.3 Perception on the Quality of Education in Zaatari Camp

This section discusses the perception of parents in Zaatari camp have regarding
the quality of education. As previously discussed, most parents continue to value
education post-refuge, however, the main issue they faced was regarding the
quality of education. Table 6 provides the number of parents whose view
education is positive, neutral or negative.
Table 6: Perception on the Quality of Education in Zaatari Camp

Perception
Number of
Families

4

Perception on the Quality of Education in Zaatari Camp
Positive
Neutral
Negative
Null
3
9
2 (No one
(Regarding goes to
the
school except
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education
of a boy of
a family)

Number Codes
for Families (F)

1, 2, 3, 15
(girls)

5, 6 (girls), 9

4, 7, 8, 10,
11, 12 , 13,
15 (boy),
16

1 girl of a
family of 7.
Parents have
no knowledge
on the quality
of education
and the girl
wasn’t
present
during the
interview
(They
responded by
“Ask her.”))
14, 6 (boys)

After thoroughly analyzing the data collected deciphering the key themes for
my research from the interviews, the issue of the change in the perception on
education in Zaatari camp as presented in the previous tables did not stem from
the change of the parents’ perception on the value of education. But rather lies on
the perceptions’ change resulted from the quality of education services provided
in Zaatari camp in comparison to the education services they enjoyed back in
Syria. Thus being a pivotal factor in generating negative perception on the quality
of education clearing out that the change in perception on education is related to
the perception on the value of education. Hence, concluding that the main issue
that is affecting the perception on education in Zaatari camp is the quality of
education. To better discuss this, I shall point out the main challenges affecting
the quality of education and explain the reasons behind the minority positive
perceptions found amongst the majority negative perceptions.

Five families (4, 8, 11, 12, 16) who had negative perception on the quality
education do and still send all their children to formal schools. The remaining four
families have siblings who are still enrolled and attend formal schooling while
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older siblings have dropped out completely or pursuing their education in nonformal education centers as previously discussed.

The challenges these nine families faced that resulted in their negative
perception are mainly related to the quality of teachers and teachings. The schools
are available; the syllabus is good but the teaching is not and the teachers are not
doing their job in the best way. There is lack of follow-up and supervision from
the teachers and carelessness despite the availability of the basic resources. One
parent said that “Education is acceptable given their current situation but not
acceptable given the basic standards of education.” Another parent adds that
education in the camp is acceptable however, it is of less quality. The teachers
lack the expertise to teach certain subjects while some parents commented that
teachers do not give homework. In addition to the duration of the school day,
parents do not find two hours and a half enough school time for their children.
Three parents do appreciate the efforts in providing education services however
they felt that they are obliged to accept the quality of what is being offered with
mouth shut.

As for the parents who have a positive perception on the quality of education,
education services have improved drastically since they first arrived four years
back. The quality of teaching is better, over crowdedness in classrooms have
lessened since more schools opened around the camp. In addition to non-formal
education services that complement formal education services by the takweya
classes and other skills and activities that children could take a part in. They
opened up clubs for sports, workshops for different skills and classes teaching
skills related to professions such as tailoring, agriculture, welding, electricity and
haircuts. They are aimed to equip youth with skills that would allow them to seek
labor professions in case they dropped out of school. One parent noted that
education and good teachers are available but children might not be good. In
addition to that, education is free and schools offer for free as well copybooks,
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books, stationary and bags. In addition to teaching more subjects like religion and
English with vocational classes starting from grade one.

In order to understand the variation between the positive perception on the
quality of education and the negative perception, there is an uncommon crucial
factor to be considered. The interviewed parents were from different districts;
hence their children went to different schools. Children are mainly enrolled in the
school closest to their district. That is because Zaatari camp is huge and it is very
challenging due to lack of transportation services to go to a school in a different
district, unless a school is on the border between two districts. However, this is
not the main focus of analysis but an important factor that is related to enrolment
in schools. The children of parents who shared a positive perception on the quality
education all go to the same school. And commonly, most of the children of
parents who shared a negative perception on the quality of education go the same
school as well.

What confirms this fact is while interviewing one mother who shared negative
perceptions and complained about the quality of education and where her children
go to in the presence of a student and a family friend who attends a different
school from her children. This student shared her positive experience
contradicting what the mother was sharing regarding her experience. This student
goes to the school where the parents who shared their positive perception on
education send their children.

It is also important to note that all parents who have their children go to nonformal education centers have agreed that education in NRC and Relief are much
better than formal schools. These centers work on the foundation of education in
order to help and equip the student comprehend the basics to be able to further
understand the appropriate lessons for their level. One more point that was tackled
upon by two parents, non-formal education centers hire Syrian teachers in which
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it had been commented by parents that Syrian teachers are better than Jordanian
teachers who taught in formal schools.

5.3 Education of Refugees
Having analyzed and discussed the challenges faced by parents of Zaatari camp
regarding education quality and how it is primarily linked to the quality of
teachers, the issue and the challenge of providing quality education in a
refugeehood setting is not a new challenge in the field of refugee education. Many
scholars have pointed out on the lack of quality education and emphasized on the
need to better the quality of refugee education.

Mary Mendenhall confirms on this issue by pointing out that in refugee
education, the educational quality highly depends on teachers. She adds that
teachers lack the experience and skills related to teaching refugees and this in turn
leads to poor quality education for refugees. Moreover, newly hired teachers lack
teaching experience and starting up by teaching refugee students makes their job
more challenging. 147 This is also affecting education’s quality in Zaatari camp.
Sarah Dryden-Peterson stressed that teachers are the most single factor that
matters regarding the quality of learning. She adds that teachers are the central
aspect of refugee education 148 and that investment is needed in order to have more
quality teachers for refugees in order to achieve the quality objective in UNHCR
Education Strategy. 149 Comparing this to the situation in Zaatari camp, the poor
quality of education is an outcome of teachers who lack experience or lack quality
in their teaching. She also noted that if education is of no quality then refugee will
not find it meaningful to them nor to their society. 150
147
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Looking into a different perspective, there was a unanimous positive
perception on the quality of education in non-formal education services where
Syrian teachers are hired. Factual reasons were not identified, perhaps Syrian
teachers understand better Syrian students, where they come from and share more
or less a common background of culture, traditions and hardships. However,
Mendenhall pointed out that eligible refugee teachers tend to face governmental
policies that do not allow them to be hired. In the case of Zaatari camp, this is a
fact since Jordanian law restricts the hiring of Syrians teachers, hence Syrian
teachers only teach in non-formal education centers funded by international
organizations.
Kirk and Winthrop brought up another interesting perspective on hiring
teachers from the refugee community, they stated that the fact they belong to the
community can be a more important qualification than a teaching certificate.” 151 I
firmly believe that teaching is first a talent of passing along knowledge in an
adjustable and clear method depending on the targeted person. In my
questionnaires aimed at teachers at international agencies, many of them had
years of teaching experience back in Syria. However, they are only confined to
working in the non-formal schooling system. Another important aspect to
consider, the fact that Jordan and Syria share geographical proximity and same
language of instruction, in addition to Syrian teachers already helping out in
takweya lessons in non-formal education centers, one recommendation to
consider is to aim at hiring Syrian teachers in formal schools. A qualification test
could be a requirement needed to hire them, but an experienced Syrian teacher is
an asset to the refugee education.
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5.4 Findings Summary
I cannot assert that the quality of education in all Zaatari camp schools is
subpar and that they lack the quality of teaching and qualified teachers. However,
I can assert that through analyzing the interviews of the families and collecting
information from school directors and teachers, that there is a relation between the
lack of quality in teaching and certain schools. In which I can link that the
families who were dissatisfied from the lack of quality of education sent their
children to the same schools.

In order to research more on the issue, my decision to interview school
directors and teachers of another school on my last day stemmed from the amount
of negative perception on the quality of education interviewed parents have
expressed regarding a particular school. The challenges parents experienced with
quality of teaching were confirmed by the teachers and school directors of that
particular school. The school director confirmed that some unqualified teachers
are being hired and do lack teaching experience. To conclude, the negative
perceptions of parents were not subjective but objective.

5.5 Conclusion

This research addresses the question on the perception of parents on education
in Zaatari camp, the extent this perception is affecting their children’s
participation and attainment of education and whether a new perception has been
gained that could lead to a change in the meaning of education for refugees. This
research aims to find out how their perception might impact education decisions
of their children in an encamped situation.

The data and the analysis of the fieldwork research revealed that parents in
Zaatari camp continue to value education given their refugee status in an
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encamped setting. However, the main issue that is affecting the perception on
education is the quality of education. And that parent’s perceptions were linked to
the quality of certain schools and the quality of teaching in them. The state of
refugeehood did not have a pivotal role on the perception on the value of
education, nor did it affect the participation in and attainment of education for
refugee children given the number of children of interviewed parents who attend
schools whether formal or non-formal in Zaatari camp. The cases were
refugeehood played a pivotal role in changing perceptions on the value of
education were extremely few in the targeted population. Hence, not affecting
parents’ decision in having their children attain and pursue education.

Parents yearn for provisions of quality education where the return of education
is an added value to their children’s future. In turn, this will hold a chance to
positively affect their life by improving their socioeconomic prospects especially
given their refugee predicament and unknown future prospects.

My hypothesis before visiting Zaatari camp was constructed around the fact
that the low enrolment rate in Zaatari camp was related to the change in the
perception on the value of education in camps. In addition to being a refugee
would topple down education as a priority in their children’s life. Given the
population sample I interviewed, only one family’s perception devalued education
in camps and in their case, one girl is married and pregnant, a boy works and two
other younger siblings are still enrolled in school. Given the 65 school-aged
children, only four children in one family do not go to school due to the negative
perception on the value of education before arriving to Zaatari camp. The children
who dropped out of schools faced challenges in the quality of education that is
being offered that in turn might have devalued the purpose of education.

5.6 Beyond the Scope of Zaatari Camp
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The representations of the findings of this study reflect the perceptions of the
interviewed population in Zaatari camp. However, these perceptions may be
found in similar cases of Syrian refugees in Jordan, around the world and perhaps
other non-Syrian refugees living in camps and outside camps. The
aforementioned unresolved challenges may not be restricted to refugee camps.
Thus, future research may build on the findings of this study and may address
these unresolved challenges in different contexts and for refugees from different
countries (not only Syrian refugees). In the case of Zaatari camp in Jordan for
Syrian refugees one would anticipate less challenges as the two countries are
similar in terms of language, culture and education system and curriculum.
However, many challenges are being faced, which could be even more with
different cultures and languages. Are the same challenges that exist in Zaatari
camp exist outside the camp? Do these challenges extend beyond the Syrian
refugee crisis? What is the situation and condition of refugees in other countries
of the world? These are all questions emerged based on the findings of this study,
thus could be examined by further research.
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Appendices

Appendix 1. Questions asked to Parents (Arabic and English)

Where from Syria are you?

What degree do you hold?

What was your profession before arriving to Zaatari camp?

How many children do you have?

What is the gender and age of your children?

Which grade were your children enrolled in when you left Syria?

How important do you perceive the role of education in your children’s life before you
left Syria?

Did you use to help your children with their homework back in Syria?

What were your academic expectations for your children back in Syria?

What were your aspirations for your children back in Syria?

When did you arrive to Zaatari?

What are the challenges you are facing in the camp?

Are all your children enrolled in schools in Zaatari camp?

Which grades are your children enrolled in?

Do you help your children with their homework now?

Do you think the education your children are receiving is beneficial?

How many of your children are not enrolled in school?

Who of your children are not enrolled in schools? (female and male one of the

hypothesis is that females are married young for protection and males tend to work for

financial support)

Why are not your children enrolled in schools in Zaatari camp?

Would you send your children to school if the reasons behind not going got fixed?

How important is the role of education to you in your children’s life in Zaatari camp in
the present time?

Do you know about the drop in centers in Zaatari camp?

Do your children join the drop in centers?

Why are not they joining the drop in centers?

What are your priorities for each of your children now?

How do your children perceive their life in camps?

What in your opinion do your children mostly need?

What are your academic expectations for your children now?

What are your aspirations for your children’s future?

Do you think education is important for your children’s future?
 أﻧﺘﻲﻓﻲ ﺳورﯾﺎ؟/ﻣﻦ أي ﺑﻠﺪ أﻧﺖ
ﻣﺎ ھو ﻣؤھﻠك اﻟدراﺳﻲ؟
ﻣﺎذا ﻛﻧت ﺗﻌﻣل ﻓﻲ ﺳورﯾﺎ؟
ﻛم طﻔل ﻟدﯾك؟
ﻛم ﻋﻣرھم و ﻣﺎ ﺟﻧﺳﮭم؟
ﻓﻲ أي ﺻف ﻛﺎﻧوا ﻋﻧدﻣﺎ ﺗرﻛﺗوا ﺳورﯾﺎ؟
ﻣﺎ أھﻣﯾﺔ اﻟﺗﻌﻠﯾم ﺑﺎﻟﻧﺳﺑﺔ ﻟﻛم ﻋﻧدﻣﺎ ُﻛﻧﺗُم ﻓﻲ ﺳورﯾﺎ؟
ھل ُﻛﻧﺗُم ﺗﺳﺎﻋدون أطﻔﺎﻟﻛم ﻓﻲ ﻣذاﻛرﺗﮭم ﻓﻲ ﺳورﯾﺎ؟
ﻣﺎ ھﻲ طﻣوﺣﺎﺗﻛم وﺗوﻗﻌﺎﺗﻛم ﺑﺎﻟﻧﺳﺑﺔ ﻟﻠﺗﻌﻠﯾم ﻷطﻔﺎﻟﻛم ﻓﻲ ﺳورﯾﺎ؟
ﻣﺗﻰ ﺟﺋﺗﻣﺎ إﻟﻰ ﻣﺧﯾم اﻟزﻋﺗري؟
ﻣﺎ ھﻲ اﻟﺗﺣدﯾﺎت اﻟﺗﻲ ﺗوﺟﮭوﻧﮭﺎ ﻓﻲ اﻟﻣﺧﯾم؟
ھل ﻛل أطﻔﺎﻟﻛم ﻣﻠﺗﺣﻘﯾن ﺑﺎﻟﻣدارس ﻓﻲ اﻟﻣﺧﯾم؟
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ﻓﻲ أي ﺻف ﯾدرﺳون؟

ھل ﺗﺳﺎﻋدون أطﻔﺎﻟﻛم ﻓﻲ ﻣذاﻛرﺗﮭم اﻵن؟
ھل ﺗﻌﺗﻘدون ان اﻟﺗﻌﻠﯾم ﻓﻲ اﻟﻣﺧﯾم ﻣﻔﯾد؟

ﻛم طﻔل ﻟدﯾﻛم ﻟﯾس ﻣﻠﺗﺣﻖ ﺑﺎﻟﻣدرﺳﺔ؟ ﻛم ﻋددھم وﻣن ھم؟

ﻟﻣﺎذا ﻻ ﯾذھﺑون إﻟﻰ اﻟﻣدرﺳﺔ؟
 ھل ﺳﯾﻠﺗﺣﻘون ﺑﺎﻟﻣدرﺳﺔ؟،إذا ﺗم ﺣل اﻷﺳﺑﺎب
ﻣﺎ أھﻣﯾﺔ اﻟﺗﻌﻠﯾم ﺑﺎﻟﻧﺳﺑﺔ ﻟﻛم ھﻧﺎ ﻓﻲ ﻣﺧﯾم اﻟزﻋﺗري؟
 ؟ ھل أطﻔﺎﻟﻛم ﯾذھﺑون ھﻧﺎك؟drop in centersھل ﻋﻧدﻛم ﻋﻠم ﺑﺎل
ﻣﺎ ھﻲ أوﻟوﯾﺎﺗﮭم ﻷطﻔﺎﻟك اﻵن؟
ﻛﯾف ﯾَ َر ْون أطﻔﺎﻟﻛم اﻟﺣﯾﺎة ﻓﻲ اﻟﻣﺧﯾم؟
 ﻣﺎ أﻛﺛر ﺷﻲء ﯾﺣﺗﺎﺟوﻧﮫ أطﻔﺎﻟﻛم؟،ﻓﻲ رأﯾﻛم
ﻣﺎ ھﻲ طﻣوﺣﺎﺗﻛم وﺗوﻗﻌﺎﺗﻛم ﺑﺎﻟﻧﺳﺑﺔ ﻟﻠﺗﻌﻠﯾم ﻷطﻔﺎﻟﻛم اﻵن؟
ھل ﺗﻌﺗﻘدون أن اﻟﺗﻌﻠﯾم ﻣﮭم ﺑﺎﻟﻧﺳﺑﺔ ﻟﻣﺳﺗﻘﺑل أطﻔﺎﻟﻛم اﻵن؟















Appendix 2. Questions asked to School Director/Teachers (Arabic
and English)

Where are you from?

How long have you been teaching in Zaatari camp school?

Where were you teaching before?

What subject/subjects do you teach?

Which grade do you teach?

In your school, what is the school system?

Who administers the school?

What education level does your school offer: Primary education, lower secondary
(middle school), upper secondary (high school)?

What is the origin of the curricula/syllabus you teach?

How are the curricula structured?

If your past teaching experience was outside Zaatari camp, do you spot any differences
between the children’s education experience in Zaatari and your previous students?

Does the enrolment rate in your class change/fluctuates?

Do you see more or less enrolment?

In your opinion, why do you think the enrolment rate fluctuates (for less and more)?

If the enrolment rate is low, what do you think could be done to increase the

enrolment rate?

Do you find any challenges for your students in learning? If yes, what are the challenges?
Are they common between students in your class?

How engaged are students with you in class?

What are your students’ aspiration for the future? Do they share their future goals and
aspirations with you?

Do the curricula qualify them to pursue education outside Zaatari camp (If they resettle
somewhere else or go back to Syria)?

Do you know of students in your class who are also working?

What is the enrolment percentage of femaletomale in your class?

What are the challenges (if any) you know of that children in Zaatari camp face regarding
education and pursuing education?
 أﻧﺘﻲ؟/ﻣﻦ أي ﺑﻠﺪ أﻧﺖ

 أﻧﺘﻲ ﺗﺪرس ﻓﻲ ﻣﺪارس ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي؟/ﻣﻨﺬ ﻣﺘﻲ وأﻧﺖ

ﻣﺎ ھﻲ ﺧﺒﺮاﺗﻚ اﻟﺘﺪرﯾﺴﯿﺔ اﻟﺴﺎﺑﻘﺔ؟

 ﻗﻤﺘﻲ ﺑﺘﺪرﯾﺴﮭﺎ ﺳﺎﺑﻘﺎ؟/ﻣﺎ ھﻲ اﻟﻤﻮاد اﻟﺘﻲ ﻗﻤﺖ

 ﻗﻤﺘﻲ ﺑﺎﻟﺘﺪرﯾﺲ ﺳﺎﺑﻘﺎ؟/ﻷي ﺻﻔﻮف دراﺳﯿﺔ ﻗﻤﺖ

ﻣﺎ ھﻮ اﻟﻨﻈﺎم اﻟﺘﻌﻠﯿﻤﻲ اﻟﻤﺘﺒﻊ ﻓﻲ ﻣﺪرﺳﺘﻚ؟
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ﻣﺎ ھﻲ اﻟﺠﮭﺔ اﻟﻘﺎﺋﻤﺔ ﻋﻠﻰ إدارة اﻟﻤﺪرﺳﺔ؟

ﻣﺎ ھﻲ ﻣﺮاﺣﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻤﺘﺎﺣﺔ ﻓﻲ ﻣﺪرﺳﺘﻚ؟ )أﺳﺎﺳﻲ /ﺗﻮﺟﯿﮭﻲ(

ﻣﻦ أﯾﻦ ﺗﺄﺗﻲ )ﻣﺎ ھﻮ أﺻﻞ( اﻟﻤﻨﺎھﺞ اﻟﺪراﺳﯿﺔ اﻟﺘﻲ ﺗﻘﻮم /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮭﺎ؟

ﻣﺎ ھﻮ اﻟﻤﻀﻤﻮن واﻟﮭﯿﻜﻞ اﻟﺨﺎص ﺑﺎﻟﻤﻨﺎھﺞ اﻟﺪراﺳﯿﺔ ﺳﺎﻟﻔﺔ اﻟﺬﻛﺮ؟

ﻓﻲ ﺣﺎل اﻣﺘﻼﻛﻜﻢ ﻟﺨﺒﺮات ﺗﺪرﯾﺴﯿﺔ ﺳﺎﺑﻘﺔ ﺧﺎرج ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ،ھﻞ ﺗﻼﺣﻆ /ﺗﻼﺣﻈﯿﻦ أﯾﺔ اﺧﺘﻼﻓﺎت ﻓﯿﻤﺎ ﺑﯿﻦ ﺗﺠﺮﺑﺔ

ﺗﻌﻠﯿﻢ اﻟﺘﻼﻣﯿﺬ ﻓﻲ اﻟﻤﺨﯿﻢ وﺗﻠﻚ اﻟﻤﺘﻌﻠﻘﺔ ﺑﺘﻌﻠﯿﻢ اﻟﺘﻼﻣﯿﺬ اﻵﺧﺮﯾﻦ ﻓﻲ ﺗﺠﺮﺑﺘﻜﻢ اﻟﻤﺴﺒﻘﺔ؟
ﻣﺎ ﻣﺪى ﺛﺒﺎت ﻣﻌﺪل اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ( ﻓﻲ اﻟﺼﻔﻮف اﻟﺘﻲ ﺗﻘﻮم /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮭﺎ؟

ھﻞ ﯾﺘﺰاﯾﺪ ﻣﻌﺪل اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ(؟

ﻓﻲ رأﯾﻚ اﻟﺸﺨﺼﻲ ،ﻣﺎ ھﻲ اﻷﺳﺒﺎب واﻟﺪواﻓﻊ اﻟﺘﻲ ﺗﺆﺛﺮ ﻓﻲ ﻣﻌﺪﻻت اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ( ،ﺳﻮاء ﺑﺎﻟﺴﻠﺐ أو ﺑﺎﻹﯾﺠﺎب؟

ﻓﻲ ﺣﺎﻟﺔ اﻧﺨﻔﺎض ﻣﻌﻼت اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ( ،ﻣﺎ ھﻮ ﺗﺼﻮرﻛﻢ ﻹﻋﺎدة رﻓﻌﮭﺎ ﻣﺮة أﺧﺮى؟

ھﻞ ﺗﻮاﺟﮫ /ﺗﻮاﺟﮭﯿﻦ ﺗﺤﺪ أو ﺗﺤﺪﯾﺎت ﻣﻌﯿﻨﺔ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﻘﺪرة اﻷطﻔﺎل ﻋﻠﻰ اﻟﺘﻌﻠﻢ واﻻﺳﺘﯿﻌﺎب؟ ﻓﻲ ﺣﺎﻟﺔ اﻹﺟﺎﺑﺔ ﺑﻨﻌﻢ،

ﯾﺮﺟﻰ ذﻛﺮ أھﻢ ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت؟ ﺑﺎﻹﺿﺎﻓﺔ ﻟﻤﺪى ﺷﯿﻮع ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت ﺑﯿﻦ اﻟﺘﻼﻣﯿﺬ؟
ھﻞ ﺗﻮاﺟﮫ /ﺗﻮاﺟﮭﯿﻦ ﺗﺤﺪ ﻣﻌﯿﻦ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﺎﺳﺘﻜﻤﺎل اﻟﺘﻼﻣﯿﺬ ﻟﻠﺘﻌﻠﯿﻢ )اﻟﺨﺮوج ﻣﻦ اﻟﺘﻌﻠﯿﻢ ،ﻋﺪم اﻧﺘﻈﺎم ﻓﻲ

اﻟﺤﻀﻮر(.....؟ ﻓﻲ ﺣﺎﻟﺔ اﻹﺟﺎﺑﺔ ﺑﻨﻌﻢ ،ﯾﺮﺟﻰ ذﻛﺮ أھﻢ ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت؟ ﺑﺎﻹﺿﺎﻓﺔ ﻟﻤﺪى ﺷﯿﻮع ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت ﺑﯿﻦ اﻟﺘﻼﻣﯿﺬ؟
ﻣﺎ ھﻲ ﻧﺴﺒﺔ ﻣﺸﺎرﻛﺔ اﻟﺘﻼﻣﯿﺬ ﻓﻲ اﻟﻌﻤﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ  /اﻷﻧﺸﻄﺔ ﻓﻲ اﻟﻔﺼﻞ اﻟﺬي ﺗﻘﻮم /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮫ؟

ﻣﺎ ھﻲ أھﻢ اﻟﻄﻤﻮﺣﺎت ،اﻷھﺪاف و/أو اﻷﺣﻼم اﻟﻤﺴﺘﻘﺒﻠﯿﺔ ﻟﺘﻼﻣﯿﺬﻛﻢ؟ وھﻞ ﯾﻘﻮﻣﻮن ﺑﺈﺷﺮاﻛﻜﻢ ﻓﯿﮭﺎ؟

ھﻞ ﺗﺆھﻞ اﻟﻤﻨﺎھﺞ اﻟﺘﻌﻠﯿﻤﯿﺔ اﻟﺘﻲ ﯾﺘﻢ ﺗﺪرﯾﺴﮭﺎ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي اﻟﺘﻼﻣﯿﺬ ﻻﺳﺘﻜﻤﺎل دراﺳﺘﮭﻢ ﺧﺎرج اﻟﻤﺨﯿﻢ )وذﻟﻚ ﻓﻲ

ﺣﺎﻟﺔ إﻋﺎدة ﺗﻮطﯿﻨﮭﻢ ﻓﻲ ﻣﻜﺎن آﺧﺮ ،أو ﻓﻲ ﺣﺎل ﻋﻮدﺗﮭﻢ إﻟﻰ ﺳﻮرﯾﺎ(؟
ھﻞ ﺗﻤﻠﻚ /ﺗﻤﻠﻜﯿﻦ ﻣﻌﻠﻮﻣﺎت ﻋﻦ أي ﻣﻦ اﻟﺘﻼﻣﯿﺬ )ﻓﻲ اﻟﻔﺼﻞ اﻟﺬي ﺗﻘﻮم  /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮫ( واﻟﺬﯾﻦ ﯾﻌﻤﻠﻮن ﺑﺠﺎﻧﺐ

اﻟﺪراﺳﺔ؟ ي ﺣﺎﻟﺔ اﻹﺟﺎﺑﺔ ﺑﻨﻌﻢ ،ﯾﺮﺟﻰ ﺗﺤﺪﯾﺪ اﻟﺠﻨﺲ واﻟﻌﻤﺮ.
ﻣﺎ ھﻲ ﻧﺴﺒﺔ اﻟﺘﺤﺎق اﻟﺘﻼﻣﯿﺬ اﻟﺬﻛﻮر ﻟﻠﺒﻨﺎت ﻓﻲ اﻟﻔﺼﻞ اﻟﺬي ﺗﻘﻮم  /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮫ )ذﻟﻚ ﻓﻲ ﺣﺎﻟﺔ ﻛﻮن ذﻟﻚ اﻟﻔﺼﻞ

ﻣﺸﺘﺮﻛﺎ(؟
ﻣﺎ ھﻲ أھﻢ اﻟﺘﺤﺪﯾﺎت اﻟﺘﻲ ﻗﺪ ﯾﻮاﺟﮭﮭﺎ اﻷطﻔﺎل ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ،وﺧﺼﻮﺻﺎ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﺎﻟﻌﻤﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ وﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ

ﺑﺎﺳﺘﻜﻤﺎﻟﮭﻢ /اﺳﺘﻜﻤﺎﻟﮭﻦ ﻟﺘﻌﻠﯿﻤﮭﻢ؟

Appendix 3. Questions asked to UNICEF Personnel (Arabic and
)English

?What is the education policy in the camp’s schools camp

?What formal education system is there in Zaatari camp

?What non-formal education system is there in Zaatari camp

?What educational activities are there in Zaatari camp

?What are the challenges that you face regarding the education system

What are the challenges you know of for the enrolment rate of children in formal
?education

What are the challenges (if any) you know of that children in Zaatari camp face regarding
?education and pursuing education

?education
ﻣﺎ ھﻲ ﺳﯿﺎﺳﺔ اﻟﺘﻌﻠﯿﻢ ﻓﻲ ﻣﺪارس اﻟﻤﺨﯿﻢ؟

ﻣﺎ ھﻮ اﻟﻨﻈﺎم اﻟﺘﻌﻠﯿﻤﻲ اﻟﻤﻮﺟﻮد ﻓﻲ ﻣﺪارس اﻟﻤﺨﯿﻢ؟

ﻣﺎ ھﻮ اﻟﻨﻈﺎم اﻟﺘﻌﻠﯿﻤﻲ اﻟﻐﯿﺮ رﺳﻤﻲ ﻓﻲ اﻟﻤﺨﯿﻢ؟

ﻣﺎ ھﻲ اﻷﻧﺸﻄﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ اﻟﻤﻮﺟﻮدة ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي؟

ﻣﺎ ھﻲ اﻟﺘﺤﺪﯾﺎت اﻟﺘﻲ ﺗﻮاﺟﮭﻮﻧﮭﺎ ﺑﺎﻟﻨﺴﺒﺔ ﻟﻠﺘﻌﻠﯿﻢ؟

ﻣﺎ ھﻲ اﻟﺘﺤﺪﯾﺎت اﻟﺘﻲ ﺗﻮاﺟﮭﻮﻧﮭﺎ ﺑﺨﺼﻮص ﻧﺴﺐ اﻟﺘﺤﺎق اﻟﻄﻼب ﻓﻲ اﻟﻤﺪارس؟

ﻣﺎ ھﻲ اﻟﺘﺤﺪﯾﺎت اﻟﺘﻲ ﺗﻮاﺟﮭﮭﺎ اﻷطﻔﺎل ﻓﻲ اﻟﻤﺨﯿﻢ ﺑﺨﺼﻮص اﻟﺘﻌﻠﯿﻢ ﻣﺎ ھﻲ أھﻢ اﻟﺘﺤﺪﯾﺎت اﻟﺘﻲ ﻗﺪ ﯾﻮاﺟﮭﮭﺎ اﻷطﻔﺎل ﻓﻲ

ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ،وﺧﺼﻮﺻﺎ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﺎﻟﻌﻤﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ وﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﺎﺳﺘﻜﻤﺎﻟﮭﻢ /اﺳﺘﻜﻤﺎﻟﮭﻦ ﻟﺘﻌﻠﯿﻤﮭﻢ؟

)Appendix 4. Questionnaires (Arabic and English
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o
Where are you from?
o
How long have you been teaching in Zaatari camp school?
o
Where were you teaching before?
o
What subject/subjects do you teach?
o
Which grade do you teach?
o
In your school, what is the school system?
o
Who administers the school?
o
What education level does your school offer: Primary education, lower secondary
(middle school), upper secondary (high school)?
o
What is the origin of the curricula/syllabus you teach?
o
How are the curricula structured?
o
If your past teaching experience was outside Zaatari camp, do you spot any differences
between the children’s education experience in Zaatari and your previous students?
o
Does the enrolment rate in your class change/fluctuates?
o
Do you see more or less enrolment?
o
In your opinion, why do you think the enrolment rate fluctuates (for less and more)?
o
If the enrolment rate is low, what do you think could be done to increase the enrolment
rate?
o
Do you find any challenges for your students in learning? If yes, what are the challenges?
Are they common between students in your class?
o
Do you find any challenges for your students in continuing their education where you
teach? (Dropout, attendance, etc). If yes, what are the challenges? Are they common between
students in your class?
o
How engaged are students with you in class?
o
What are your students’ aspiration for the future? Do they share their future goals and
aspirations with you?ا؟
o
Do the curricula qualify them to pursue education outside Zaatari camp (If they resettle
somewhere else or go back to Syria)?
o
Do you know of students in your class who are also working? If yes, please specify
gender and age.
o
What is the enrolment percentage of female-to-male in your class?
What are the challenges (if any) you know of that children in Zaatari camp face regarding
education and pursuing education?
 أﻧﺘﻲ؟/ﻣﻦ أي ﺑﻠﺪ أﻧﺖ
o
 أﻧﺘﻲ ﺗﺪرس ﻓﻲ ﻣﺪارس ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي؟/ﻣﻨﺬ ﻣﺘﻲ وأﻧﺖ
o
ﻣﺎ ھﻲ ﺧﺒﺮاﺗﻚ اﻟﺘﺪرﯾﺴﯿﺔ اﻟﺴﺎﺑﻘﺔ؟
o
 ﻗﻤﺘﻲ ﺑﺘﺪرﯾﺴﮭﺎ ﺳﺎﺑﻘﺎ؟/ﻣﺎ ھﻲ اﻟﻤﻮاد اﻟﺘﻲ ﻗﻤﺖ
o
 ﻗﻤﺘﻲ ﺑﺎﻟﺘﺪرﯾﺲ ﺳﺎﺑﻘﺎ؟/ﻷي ﺻﻔﻮف دراﺳﯿﺔ ﻗﻤﺖ
o
ﻣﺎ ھﻮ اﻟﻨﻈﺎم اﻟﺘﻌﻠﯿﻤﻲ اﻟﻤﺘﺒﻊ ﻓﻲ ﻣﺪرﺳﺘﻚ؟
o
ﻣﺎ ھﻲ اﻟﺠﮭﺔ اﻟﻘﺎﺋﻤﺔ ﻋﻠﻰ إدارة اﻟﻤﺪرﺳﺔ؟
o
( ﺗﻮﺟﯿﮭﻲ/ﻣﺎ ھﻲ ﻣﺮاﺣﻞ اﻟﺘﻌﻠﯿﻢ اﻟﻤﺘﺎﺣﺔ ﻓﻲ ﻣﺪرﺳﺘﻚ؟ )أﺳﺎﺳﻲ
o
 ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮭﺎ؟/ﻣﻦ أﯾﻦ ﺗﺄﺗﻲ )ﻣﺎ ھﻮ أﺻﻞ( اﻟﻤﻨﺎھﺞ اﻟﺪراﺳﯿﺔ اﻟﺘﻲ ﺗﻘﻮم
o
ﻣﺎ ھﻮ اﻟﻤﻀﻤﻮن واﻟﮭﯿﻜﻞ اﻟﺨﺎص ﺑﺎﻟﻤﻨﺎھﺞ اﻟﺪراﺳﯿﺔ ﺳﺎﻟﻔﺔ اﻟﺬﻛﺮ؟
o
 ﺗﻼﺣﻈﯿﻦ أﯾﺔ اﺧﺘﻼﻓﺎت ﻓﯿﻤﺎ ﺑﯿﻦ/ ھﻞ ﺗﻼﺣﻆ،ﻓﻲ ﺣﺎل اﻣﺘﻼﻛﻜﻢ ﻟﺨﺒﺮات ﺗﺪرﯾﺴﯿﺔ ﺳﺎﺑﻘﺔ ﺧﺎرج ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي
o
ﺗﺠﺮﺑﺔ ﺗﻌﻠﯿﻢ اﻟﺘﻼﻣﯿﺬ ﻓﻲ اﻟﻤﺨﯿﻢ وﺗﻠﻚ اﻟﻤﺘﻌﻠﻘﺔ ﺑﺘﻌﻠﯿﻢ اﻟﺘﻼﻣﯿﺬ اﻵﺧﺮﯾﻦ ﻓﻲ ﺗﺠﺮﺑﺘﻜﻢ اﻟﻤﺴﺒﻘﺔ؟
 ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮭﺎ؟/ﻣﺎ ﻣﺪى ﺛﺒﺎت ﻣﻌﺪل اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ( ﻓﻲ اﻟﺼﻔﻮف اﻟﺘﻲ ﺗﻘﻮم
o
ھﻞ ﯾﺘﺰاﯾﺪ ﻣﻌﺪل اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ(؟
o
 ﺳﻮاء ﺑﺎﻟﺴﻠﺐ أو،( ﻣﺎ ھﻲ اﻷﺳﺒﺎب واﻟﺪواﻓﻊ اﻟﺘﻲ ﺗﺆﺛﺮ ﻓﻲ ﻣﻌﺪﻻت اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ،ﻓﻲ رأﯾﻚ اﻟﺸﺨﺼﻲ
o
ﺑﺎﻹﯾﺠﺎب؟
 ﻣﺎ ھﻮ ﺗﺼﻮرﻛﻢ ﻹﻋﺎدة رﻓﻌﮭﺎ ﻣﺮة أﺧﺮى؟،(ﻓﻲ ﺣﺎﻟﺔ اﻧﺨﻔﺎض ﻣﻌﻼت اﻻﻟﺘﺤﺎق )اﻟﺘﺴﺠﯿﻞ
o
 ﺗﻮاﺟﮭﯿﻦ ﺗﺤﺪ أو ﺗﺤﺪﯾﺎت ﻣﻌﯿﻨﺔ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﻘﺪرة اﻷطﻔﺎل ﻋﻠﻰ اﻟﺘﻌﻠﻢ واﻻﺳﺘﯿﻌﺎب؟ ﻓﻲ ﺣﺎﻟﺔ اﻹﺟﺎﺑﺔ/ھﻞ ﺗﻮاﺟﮫ
o
 ﯾﺮﺟﻰ ذﻛﺮ أھﻢ ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت؟ ﺑﺎﻹﺿﺎﻓﺔ ﻟﻤﺪى ﺷﯿﻮع ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت ﺑﯿﻦ اﻟﺘﻼﻣﯿﺬ؟،ﺑﻨﻌﻢ
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ھﻞ ﺗﻮاﺟﮫ /ﺗﻮاﺟﮭﯿﻦ ﺗﺤﺪ ﻣﻌﯿﻦ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﺎﺳﺘﻜﻤﺎل اﻟﺘﻼﻣﯿﺬ ﻟﻠﺘﻌﻠﯿﻢ )اﻟﺨﺮوج ﻣﻦ اﻟﺘﻌﻠﯿﻢ ،ﻋﺪم اﻧﺘﻈﺎم ﻓﻲ
o
اﻟﺤﻀﻮر(.....؟ ﻓﻲ ﺣﺎﻟﺔ اﻹﺟﺎﺑﺔ ﺑﻨﻌﻢ ،ﯾﺮﺟﻰ ذﻛﺮ أھﻢ ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت؟ ﺑﺎﻹﺿﺎﻓﺔ ﻟﻤﺪى ﺷﯿﻮع ﺗﻠﻚ اﻟﺘﺤﺪﯾﺎت ﺑﯿﻦ اﻟﺘﻼﻣﯿﺬ؟
ﻣﺎ ھﻲ ﻧﺴﺒﺔ ﻣﺸﺎرﻛﺔ اﻟﺘﻼﻣﯿﺬ ﻓﻲ اﻟﻌﻤﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ  /اﻷﻧﺸﻄﺔ ﻓﻲ اﻟﻔﺼﻞ اﻟﺬي ﺗﻘﻮم /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮫ؟
o
ﻣﺎ ھﻲ أھﻢ اﻟﻄﻤﻮﺣﺎت ،اﻷھﺪاف و/أو اﻷﺣﻼم اﻟﻤﺴﺘﻘﺒﻠﯿﺔ ﻟﺘﻼﻣﯿﺬﻛﻢ؟ وھﻞ ﯾﻘﻮﻣﻮن ﺑﺈﺷﺮاﻛﻜﻢ ﻓﯿﮭﺎ؟
o
ھﻞ ﺗﺆھﻞ اﻟﻤﻨﺎھﺞ اﻟﺘﻌﻠﯿﻤﯿﺔ اﻟﺘﻲ ﯾﺘﻢ ﺗﺪرﯾﺴﮭﺎ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي اﻟﺘﻼﻣﯿﺬ ﻻﺳﺘﻜﻤﺎل دراﺳﺘﮭﻢ ﺧﺎرج اﻟﻤﺨﯿﻢ )وذﻟﻚ
o
ﻓﻲ ﺣﺎﻟﺔ إﻋﺎدة ﺗﻮطﯿﻨﮭﻢ ﻓﻲ ﻣﻜﺎن آﺧﺮ ،أو ﻓﻲ ﺣﺎل ﻋﻮدﺗﮭﻢ إﻟﻰ ﺳﻮرﯾﺎ(؟
ھﻞ ﺗﻤﻠﻚ /ﺗﻤﻠﻜﯿﻦ ﻣﻌﻠﻮﻣﺎت ﻋﻦ أي ﻣﻦ اﻟﺘﻼﻣﯿﺬ )ﻓﻲ اﻟﻔﺼﻞ اﻟﺬي ﺗﻘﻮم  /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮫ( واﻟﺬﯾﻦ ﯾﻌﻤﻠﻮن ﺑﺠﺎﻧﺐ
o
اﻟﺪراﺳﺔ؟ ي ﺣﺎﻟﺔ اﻹﺟﺎﺑﺔ ﺑﻨﻌﻢ ،ﯾﺮﺟﻰ ﺗﺤﺪﯾﺪ اﻟﺠﻨﺲ واﻟﻌﻤﺮ.
ﻣﺎ ھﻲ ﻧﺴﺒﺔ اﻟﺘﺤﺎق اﻟﺘﻼﻣﯿﺬ اﻟﺬﻛﻮر ﻟﻠﺒﻨﺎت ﻓﻲ اﻟﻔﺼﻞ اﻟﺬي ﺗﻘﻮم  /ﺗﻘﻮﻣﯿﻦ ﺑﺘﺪرﯾﺴﮫ )ذﻟﻚ ﻓﻲ ﺣﺎﻟﺔ ﻛﻮن ذﻟﻚ اﻟﻔﺼﻞ
o
ﻣﺸﺘﺮﻛﺎ(؟
ﻣﺎ ھﻲ أھﻢ اﻟﺘﺤﺪﯾﺎت اﻟﺘﻲ ﻗﺪ ﯾﻮاﺟﮭﮭﺎ اﻷطﻔﺎل ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ،وﺧﺼﻮﺻﺎ ﻓﯿﻤﺎ ﯾﺘﻌﻠﻖ ﺑﺎﻟﻌﻤﻠﯿﺔ اﻟﺘﻌﻠﯿﻤﯿﺔ وﻓﯿﻤﺎ
o
ﯾﺘﻌﻠﻖ ﺑﺎﺳﺘﻜﻤﺎﻟﮭﻢ /اﺳﺘﻜﻤﺎﻟﮭﻦ ﻟﺘﻌﻠﯿﻤﮭﻢ؟

Appendix 5. IRB Approval

CASE #2015-2016-171

This approval letter was issued under the assumption that you have not started data collection for your
research project. Any data collected before receiving this letter could not be used since this is a violation of
the IRB policy.
Please note that IRB approval does not automatically ensure approval by CAPMAS, an Egyptian
government agency responsible for approving some types of off-campus research. CAPMAS issues are
handled at AUC by the office of the University Counsellor, Dr. Amr Salama. The IRB is not in a position to
offer any opinion on CAPMAS issues, and takes no responsibility for obtaining CAPMAS approval.

This approval is valid for only one year. In case you have not finished data collection within a year, you
need to apply for an extension.
Thank you and good luck.
Dr. Atta Gebril IRB chair, The American University in Cairo 2046 HUSS Building T: 0226151919 Email: agebril@aucegypt.edu
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Institutional Review Board The American University in Cairo AUC Avenue, P.O. Box 74 New
Cairo 11835, Egypt. tel 20.2.2615.1000 fax 20.2.27957565 Email: aucirb@aucegypt.edu

Appendix 6. Consent form for Parents (Arabic and English)

Documentation of Informed Consent for Participation in Research Study

Project Title: Education of Children Refugees in Zaatari Camp: The Perception on the Value of
Education for Encamped Refugees.
Principal Investigator: Sara Mohamed Nael Abdelmoneim
Email:sara.aem7@aucegypt.edu
Mobile number: 00201006699448 (Jordanian number to be added)

The purpose of the research is to learn about the role education plays in the life of children living in
Zaatari camp with a focus on the changes in perception towards education from the parent’s perspective after
finding refuge in Zaatari camp. The purpose of the research is to find out how the perception in education
from the parents’ perspective has changed, the reasons and causes behind that change in concerning the
enrolment of children to school and their education. One of the purpose is to learn about the aspirations of the
interviewed parents’ children.
I am going to ask you questions that are related to education. The questions are about your overall
thoughts on education in Zaatari camp for your children and how you envision education for your children
now and in the future.
This is the research topic of my master’s thesis requirement to graduate. My master’s degree is on
Migration and Refugee Studies and I am doing my master’s program at the American University in Cairo.
The findings of this research will be presented and defended in front of my thesis committee and thesis
readers as well as other interested invitees. It might be further used as a reference in an academic context as
the research topic is of a recent issue and it would add to the missing literature on the topic.
The expected duration of your participation is the duration of the interview; an hour (or less) up till two
hours.
The interview for this research will be conducted by getting access into Zaatari refugee camp through a
UNICEF communication specialists and interviewing parents using a knocking door and snowball method. It
will be conducted as a face-to-face interview using voice recording and documenting by writing responses of
the participants. At the end asking the parent’s child or children one question under the assent of their parents
about what they would like to become in the future.
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There will not be any risks. The identity and the names of the participants will be anonymous. The names
will be coded and pseudonym would be used in the writing of the thesis since the focal point of the interview
is the participant’s added information and not their identity. The voice recording tapes are to be put in a safe
place and locked with a key that I only possess.
Your input to the research question would be of a valuable and new knowledge in the studies of children
refugees’ education in camps and the challenges of life affecting education, particularly to the literature of
education in Zaatari camp. The literature on refugee camps education is scarce.
The data you provide will be confidential. The information you provide for purposes of this research is
not confidential as the information participants share is for my master’s thesis research that I will have to
submit to the thesis committee and chosen reader/s to follow up the progress of my thesis. I will also have to
defend my thesis in front of a thesis committee. However, your identity would remain confidential.
If you have pertinent questions about the research and research subject’s rights or any other inquiries
regarding this research, questions should be directed to Sara Mohamed Nael Abdelmoneim at
00201006699448. (I will add a Jordanian number once I reach to Jordan as it I won’t let refugees burden an
international call to reach me).
Participation in this study is voluntary. Refusal to participate will involve no penalty or loss of benefits to
which you are otherwise entitled. You may discontinue participation at any time without penalty or the loss
of benefits to which you are otherwise entitled.
Signature

________________________________________

Printed Name ________________________________________
Date

________________________________________

اﺳﺘﻤﺎرة ﻣﻮاﻓﻘﺔ ﻣﺴﺒﻘﺔ ﻟﻠﻤﺸﺎرﻛﺔ ﻓﻲ دراﺳﺔ ﺑﺤﺜﯿﺔ

 إدراك ﻗﯿﻤﺔ اﻟﺘﻌﻠﯿﻢ ﺑﺎﻟﻨﺴﺒﺔ إﻟﻰ اﻟﻼﺟﺌﯿﻦ ﻓﻲ اﻟﻤﺨﯿﻤﺎت: ﺗﻌﻠﯿﻢ اﻷطﻔﺎل اﻟﻼﺟﺌﯿﻦ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي:ﻋﻨﻮان اﻟﺒﺤﺚ
 ﺳﺎرة ﻣﺤﻤﺪ ﻧﺎﺋﻞ ﻋﺒﺪ اﻟﻤﻨﻌﻢ:اﻟﺒﺎﺣﺚ اﻟﺮﺋﯿﺴﻲ
sara.aem7@aucegypt.edu:اﻟﺒﺮﯾﺪ اﻻﻟﻜﺘﺮوﻧﻲ
( )و رﻗﻢ آردﻧﻲ ﯾﺘﻢ إﺿﺎﻓﺘﮫ ﻋﻨﺪ اﻟﻮﺻﻮل00201006699448 :اﻟﮭﺎﺗﻒ

اﻟﻐﺮض ﻣﻦ ھﺬا اﻟﺒﺤﺚ ھﻮ ﻣﻌﺮﻓﺔ اﻟﺪور اﻟﺬي ﯾﻠﻌﺒﮫ اﻟﺘﻌﻠﯿﻢ ﻓﻲ ﺣﯿﺎة اﻷطﻔﺎل اﻟﺬﯾﻦ ﯾﻌﯿﺸﻮن ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ﺑﺎﻟﺘﺮﻛﯿﺰ ﻋﻠﻰ ﻣﻌﺮﻓﺔ اﻟﺘ َﻐﯿّﺮ
 وأﯾﻀﺎ ً اﻟﻐﺮض ﻣﻦ ھﺬا اﻟﺒﺤﺚ ھﻮ ﻣﻌﺮﻓﺔ درﺟﺔ وﻛﯿﻔﯿﺔ ﺗﻐﯿﯿﺮ.ﻓﻲ إدراك أھﻤﯿﺔ اﻟﺘﻌﻠﯿﻢ ﻣﻦ وﺟﮭﺔ ﻧﻈﺮ اﻷھﺎﻟﻲ ﺑﻌﺪ أن وﺻﻠﻮا إﻟﻰ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي
ھﺬا اﻹدراك ﻣﻦ وﺟﮭﺔ ﻧﻈﺮ اﻷھﺎﻟﻲ وأﺳﺒﺎب ﻟﮭﺬا اﻟﺘﻐﯿﯿﺮ وإن ﻛﺎن ھﻨﺎك ﺗﺤﺪﯾﺎت وﺻﻌﻮﺑﺎت ﻗﺪ ﺗﻮاﺟﮭﺎ اﻷھﺎﻟﻲ ﺑﺎﻟﻨﺴﺒﺔ إﻟﻲ اﻟﺘﺤﺎق أطﻔﺎﻟﮭﻢ
. ﯾﻮﺟﺪ ھﺪف آﺧﺮ وھﻮ ﻣﻌﺮﻓﺔ ﻣﺎ ھﻲ طﻤﻮﺣﺎت أطﻔﺎل اﻷھﺎﻟﻲ اﻟﺬﯾﻦ ﺗﻢ ﻣﻘﺎﺑﻠﺘﮭﻢ.ﺑﺎﻟﻤﺪارس و اﻟﺘﻌﻠﯿﻢ
ﺳوف ﺗﻛون اﻷﺳﺋﻠﺔ ﻣﺗﻌﻠﻘﺔ ﺑﺎﻟﺗﻌﻠﯾم واﻷﺳﺋﻠﺔ ﻣﺣورھﺎ ﺳﯾﻛون ﺣول ﻣﻌرﻓﺔ أﻓﻛﺎرﻛم اﻟﻌﺎﻣﺔ ﻋن اﻟﺗﻌﻠﯾم اﻟﻣﺗﺎح ﻷوﻻدﻛم ﻓﻲ ﻣﺧﯾم اﻟزﻋﺗري
.وﺣول ﻣﻌرﻓﺔ رؤﯾﺗﻛم ﻧﺣو ﺗﻌﻠﯾم أطﻔﺎﻟﻛم اﻵن و ﻓﻲ اﻟﻣﺳﺗﻘﺑل
. ﺑﺮﻧﺎﻣﺞ اﻟﻤﺎﺟﺴﺘﯿﺮ اﻟﺬي أدرﺳﮫ ھﻮ ﻋﻦ اﻟﮭﺠﺮة واﻟﻼﺟﺌﯿﻦ.ھﺬا اﻟﻤﻮﺿﻮع ﻣﻮﺿﻮع ﺑﺤﺜﻲ ﻟﺮﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻟﺤﺼﻮﻟﻲ ﻋﻠﻰ ﺷﮭﺎدة اﻟﺘﺨﺮج
.أدرس ﺑﺮﻧﺎﻣﺞ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻓﻲ اﻟﺠﺎﻣﻌﺔ اﻷﻣﺮﯾﻜﯿﺔ ﻓﻲ اﻟﻘﺎھﺮة
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اﻟﻤﻌﻠﻮﻣﺎت اﻟﻨﺎﺗﺠﺔ ﻣﻦ ھﺬا اﻟﺒﺤﺚ ﺳﻮف ﺗﻜﻮن ﻣﺤﻮر رﺳﺎﻟﺘﻲ ﻟﻠﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف ﯾﺘﻢ ﻗﺮاﺋﺘﮭﺎ ﻣﻦ ﻗﺒﻞ ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ
وﻗﺮاء أﻛﺎدﯾﻤﯿﻮن ﻣﺨﺘﺎرون ﻟﻤﺘﺎﺑﻌﺔ ﺗﻄﻮر رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وإﻋﻄﺎء اﻟﻨﺼﺎﺋﺢ ﻟﺘﺤﺴﯿﻦ ﻛﺘﺎﺑﺔ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف أﻗﻮم ﺑﺎﻟﺪﻓﺎع ﻋﻦ ھﺬا اﻟﺒﺤﺚ
أﻣﺎم ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻣﻊ إﺣﺘﻤﺎل دﻋﻮة ﻗﺮاء رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وأﺷﺨﺎص ﻣﮭﺘﻤﯿﻦ ﺑﻤﻮﺿﻮع اﻟﺒﺤﺚ .ﻣﻦ اﻟﺠﺎﺋﺰ اﺳﺘﺨﺪام ھﺬا
اﻟﺒﺤﺚ ﻛﻤﺮﺟﻊ دراﺳﻲ ﻓﻲ إطﺎر أﻛﺎدﯾﻤﻲ ﺣﯿﺚ ﻻ ﯾﻮﺟﺪ ﻣﻌﻠﻮﻣﺎت ﻛﺎﻓﯿﺔ ﻓﻲ اﻷدب ﻋﻦ ھﺬا اﻟﻤﻮﺿﻮع.
ﺳﺘﺘﺮاوح ﻣﺪة اﻟﻤﻘﺎﺑﻠﺔ ﻣﺎ ﺑﯿﻦ ﺳﺎﻋﺔ )أو أﻗﻞ( إﻟﻰ ﺳﺎﻋﺘﯿﻦ.
ﯾﺘﻢ ﻣﻘﺎﺑﻠﺔ أھﺎﻟﻲ اﻷطﻔﺎل اﻟﻼﺟﺌﯿﻦ ﻋﻦ طﺮﯾﻖ اﻟﻄﺮق ﻋﻠﻰ اﻷﺑﻮاب وﺗﺮﺷﯿﺢ اﻷھﺎﻟﻲ اﻟﺬﯾﻦ ﺗﻢ ﻣﻘﺎﺑﻠﺘﮭﻢ ﻷﺷﺨﺎص أﺧﺮﯾﻦ وذﻟﻚ ﺑﻤﺴﺎﻋﺪة
ﻣﺴﺌﻮل اﻟﺘﻮاﺻﻞ ﺑﺎﻟﯿﻮﻧﯿﺴﯿﻒ ﻓﻲ اﻷردن ﻟﺪﺧﻮل اﻟﻤﺨﯿﻢ ﻹﺟﺮاء اﻟﻤﻘﺎﺑﻼت .اﻟﻣﻘﺎﺑﻠﺔ ﺳوف ﺗﺗم ﻋن طرﯾﻖ اﻟﺗﺳﺟﯾل اﻟﺻوﺗﻲ وﺗدوﯾن ﻟﺑﻌض ﻧﻘﺎط
اﻟﻣﻘﺎﺑﻠﺔ ﺑﺎﻟﻛﺗﺎﺑﺔ .ﻓﻲ اﻟﻧﮭﺎﯾﺔ ،ﻣن اﻟﺟﺎﺋز طرح ﺳؤال واﺣد ﻷوﻻدﻛم ﺑﻌد ﻣواﻓﻘﺗﻛم ،ﻋن ﻣﺎ اﻟذي ﯾرﯾدون أن ﯾﺻﺑﺣوا ﻓﻲ اﻟﻣﺳﺗﻘﺑل.
ﻻ ﯾﻮﺟﺪ أي ﻣﺨﺎطﺮ إذا أرادوا اﻹﺷﺘﺮاك ﻓﻲ اﻟﻤﻘﺎﺑﻠﺔ ﻹن أﺳﻤﺎء اﻷﺷﺨﺎص وھﻮﯾﺘﮭﻢ ﺳﺘﻜﻮن ﻣﺠﮭﻮﻟﺔ .ﺳﻮف ﯾﺴﺘﺨﺪم ﻛﻮد ﺑﺪل ﻣﻦ اﻷﺳﻤﺎء ﻓﻲ
ﺗﺪوﯾﻦ اﻟﻜﺘﺎﺑﺔ واﺳﻢ ﻣﺴﺘﻌﺎر ﻓﻲ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻹن ﻣﺤﻮر اﻟﺒﺤﺚ ھﻮ أراء ووﺟﮭﺔ اﻟﻨﻈﺮ ﻟﺪي اﻟﻤﺸﺎرﻛﻮن وﻟﯿﺴﺖ ھﻮﯾﺘﮭﻢ .ﺳﻮف ﯾﺘﻢ اﻹﺣﺘﻔﺎظ
ﻋﻠﻰ ﺷﺮاﺋﻂ اﻟﺘﺴﺠﯿﻞ اﻟﺼﻮﺗﻲ ﻓﻲ ﻣﻜﺎن آﻣﻦ وﯾﻘﻔﻞ ﻋﻠﯿﮫ ﺑﻘﻔﻞ ﻻ ﯾﻮﺟﺪ ﻣﻔﺘﺎﺣﮫ إﻻ ﻣﻌﻲ.
ﻣﺸﺎرﻛﺘﮭﻢ ﻓﻲ اﻟﺒﺤﺚ ﺳﻮف ﺗﻘﻮم ﺑﺈﺿﺎﻓﺔ ﻣﻌﻠﻮﻣﺎت ﻗﯿﻤﺔ وﺟﺪﯾﺪة ﻋﻦ اﻟﻼﺟﺌﯿﻦ ﻓﻲ اﻟﻤﺨﯿﻤﺎت ﻓﻲ ﻧﻄﺎق اﻟﺘﻌﻠﯿﻢ اﻟﻤﺘﺎح ﻟﮭﻢ وذﻟﻚ ﻟﻘﻠﺔ اﻷدب ﻋﻦ
ﻣﻮﺿﻮع اﻟﺘﻌﻠﯿﻢ ﻓﻲ اﻟﻤﺨﯿﻤﺎت وﺑﺎﻷﺣﺮى ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ﺣﯿﺚ ﺑﺎﻟﻜﺎد ﯾﻮﺟﺪ دراﺳﺎت ﻋﻦ ﺗﻌﻠﯿﻢ اﻷطﻔﺎل اﻟﻼﺟﺌﯿﻦ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي.
اﻟﻤﻌﻠﻮﻣﺎت اﻟﺘﻲ ﺳﺘﺪﻟﻰ ﺑﮭﺎ ﻓﻲ ھﺬا اﻟﺒﺤﺚ ﺳﻮف ﺗﻜﻮن ﺳﺮﯾﺔ وأﺳﻤﺎء اﻷﺷﺨﺎﺻﻮھﻮﯾﺘﮭﻢ ﺳﺘﻜﻮن ﻣﺠﮭﻮﻟﺔ .اﻟﻤﻌﻠﻮﻣﺎت اﻟﻨﺎﺗﺠﺔ ﻣﻦ ھﺬا اﻟﺒﺤﺚ
ﺳﻮف ﺗﻜﻮن ﻣﺤﻮر رﺳﺎﻟﺘﻲ ﻟﻠﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف ﯾﺘﻢ ﻗﺮاﺋﺘﮭﺎ ﻣﻦ ﻗﺒﻞ ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وﻗﺮاء أﻛﺎدﯾﻤﯿﻮن ﻣﺨﺘﺎرون ﻟﻤﺘﺎﺑﻌﺔ ﺗﻄﻮر
رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وإﻋﻄﺎء اﻟﻨﺼﺎﺋﺢ ﻟﺘﺤﺴﯿﻦ ﻛﺘﺎﺑﺔ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف أﻗﻮم ﺑﺎﻟﺪﻓﺎع ﻋﻦ ھﺬا اﻟﺒﺤﺚ أﻣﺎم ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ
ﻣﻊ إﺣﺘﻤﺎل دﻋﻮة ﻗﺮاء رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وأﺷﺨﺎص ﻣﮭﺘﻤﯿﻦ ﺑﻤﻮﺿﻮع اﻟﺒﺤﺚ .ﻣﻦ اﻟﺠﺎﺋﺰ اﺳﺘﺨﺪام ھﺬا اﻟﺒﺤﺚ ﻛﻤﺮﺟﻊ دراﺳﻲ ﻓﻲ إطﺎر أﻛﺎدﯾﻤﻲ.
أي أﺳﺌﻠﺔ ﻣﺘﻌﻠﻘﺔ ﺑﮭﺬه اﻟﺪراﺳﺔ أو ﺣﻘﻮق اﻟﻤﺸﺎرﻛﯿﻦ ﻓﯿﮭﺎ أوﻋﻨﺪ وﺟﻮد آي اﺳﺘﻔﺴﺎرات آﺧﺮى ﯾﺠﺐ ان ﺗﻮﺟﮫ اﻟﻰ ﺳﺎرة ﻣﺤﻤﺪ ﻧﺎﺋﻞ ﻋﺒﺪ اﻟﻤﻨﻌﻢ
و اﻹﺗﺼﺎل ﻋﻠﻰ ) 00201006699448و رﻗﻢ آردﻧﻲ ﯾﺘﻢ إﺿﺎﻓﺘﮫ ﻋﻨﺪ اﻟﻮﺻﻮل(
ان اﻟﻤﺸﺎرﻛﺔ ﻓﻰ ھﺬه اﻟﺪراﺳﺔ ﻣﺎھﻰ اﻻ ﻋﻤﻞ ﺗﻄﻮﻋﻰ ﺣﯿﺚ أن اﻻﻣﺘﻨﺎع ﻋﻦ اﻟﻤﺸﺎرﻛﺔ ﻻﯾﺘﻀﻤﻦ أى ﻋﻘﻮﺑﺎت أو ﻓﻘﺪان أى ﻣﺰاﯾﺎ ﺗﺤﻖ ﻟﻚ.
وﯾﻤﻜﻨﻚ أﯾﻀﺎ اﻟﺘﻮﻗﻒ ﻋﻦ اﻟﻤﺸﺎرﻛﺔ ﻓﻰ أى وﻗﺖ ﻣﻦ دون ﻋﻘﻮﺑﺔ أو ﻓﻘﺪان ﻟﮭﺬه اﻟﻤﺰاﯾﺎ.
اﻻﻣﻀﺎء.......................................................... :
اﺳﻢ اﻟﻤﺸﺎرك................................................... :
اﻟﺘﺎرﯾﺦ............../................/......... :

Appendix 7. Consent form for School Director and Teachers (Arabic
)and English

Documentation of Informed Consent for Participation in Research Study

Project Title: Education of Children Refugees in Zaatari Camp: The Perception on the Value of
Education for Encamped Refugees.
Principal Investigator: Sara Mohamed Nael Abdelmoneim
Email:sara.aem7@aucegypt.edu
)Mobile number: 00201006699448 (Jordanian number to be added
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The purpose of the research is to learn about the role education plays in the life of children living in
Zaatari camp with a focus on the changes in perception towards education from the parent’s perspective after
finding refuge in Zaatari camp. The purpose of the research is to find out how the refugee situation and living
in a refugee camp is affecting the children and their learning ability in your classroom from the experiences
you encounter from your perspective. Also to learn the degree of their interactions and responsiveness in a
classroom set in a refugee camp.
This is the research topic of my master’s thesis requirement to graduate. My master’s degree is on
Migration and Refugee Studies and I am doing my master’s program at the American University in Cairo.
The findings of this research will be presented and defended in front of my thesis committee and thesis
readers as well as other interested invitees. It might be further used as a reference in an academic context as
the research topic is of a recent issue and it would add to the missing literature on the topic.
The expected duration of your participation is the duration of the interview; an hour (or less) up till two
hours.
The interview for this research will be conducted by interviewing teachers by going to schools after being
introduced by a UNICEF communication specialist. It will be conducted using voice recording and
documenting by writing responses of the participants.
There will not be any risks. The identity and the names of the participants will be anonymous. The names
will be coded and pseudonym would be used in the writing of the thesis since the focal point of the interview
is the participant’s added information and not their identity. The voice recording tapes are to be put in a safe
place and locked with a key that I only possess.
Your input to the research question would be of a valuable and new knowledge in the studies of children
refugees’ education in camps and the challenges of life affecting education, particularly to the literature of
education in Zaatari camp. The literature on refugee camps education is scarce.
The data you provide will be confidential. The information you provide for purposes of this research is
not confidential as the information participants share is for my master’s thesis research that I will have to
submit to the thesis committee and chosen reader/s to follow up the progress of my thesis. I will also have to
defend my thesis in front of a thesis committee. However, your identity would remain confidential.
If you have pertinent questions about the research and research subject’s rights or any other inquiries
regarding this research, questions should be directed to Sara Mohamed Nael Abdelmoneim at
00201006699448. (I will add a Jordanian number once I reach to Jordan as it I won’t let refugees burden an
international call to reach me).
Participation in this study is voluntary. Refusal to participate will involve no penalty or loss of benefits to
which you are otherwise entitled. You may discontinue participation at any time without penalty or the loss
of benefits to which you are otherwise entitled.
Signature

________________________________________

Printed Name ________________________________________
Date

________________________________________

اﺳﺘﻤﺎرة ﻣﻮاﻓﻘﺔ ﻣﺴﺒﻘﺔ ﻟﻠﻤﺸﺎرﻛﺔ ﻓﻲ دراﺳﺔ ﺑﺤﺜﯿﺔ
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ﻋﻨﻮان اﻟﺒﺤﺚ :ﺗﻌﻠﯿﻢ اﻷطﻔﺎل اﻟﻼﺟﺌﯿﻦ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي :إدراك ﻗﯿﻤﺔ اﻟﺘﻌﻠﯿﻢ ﺑﺎﻟﻨﺴﺒﺔ إﻟﻰ اﻟﻼﺟﺌﯿﻦ ﻓﻲ اﻟﻤﺨﯿﻤﺎت
اﻟﺒﺎﺣﺚ اﻟﺮﺋﯿﺴﻲ :ﺳﺎرة ﻣﺤﻤﺪ ﻧﺎﺋﻞ ﻋﺒﺪ اﻟﻤﻨﻌﻢ
اﻟﺒﺮﯾﺪ اﻻﻟﻜﺘﺮوﻧﻲsara.aem7@aucegypt.edu:
اﻟﮭﺎﺗﻒ) 00201006699448 :و رﻗﻢ آردﻧﻲ ﯾﺘﻢ إﺿﺎﻓﺘﮫ ﻋﻨﺪ اﻟﻮﺻﻮل(

اﻟﻐﺮض ﻣﻦ ھﺬا اﻟﺒﺤﺚ ھﻮ ﻣﻌﺮﻓﺔ اﻟﺪور اﻟﺬي ﯾﻠﻌﺒﮫ اﻟﺘﻌﻠﯿﻢ ﻓﻲ ﺣﯿﺎة اﻷطﻔﺎل اﻟﺬﯾﻦ ﯾﻌﯿﺸﻮن ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ﺑﺎﻟﺘﺮﻛﯿﺰ ﻋﻠﻰ ﻣﻌﺮﻓﺔ اﻟﺘ َﻐﯿّﺮ
ﻓﻲ إدراك أھﻤﯿﺔ اﻟﺘﻌﻠﯿﻢ ﻣﻦ وﺟﮭﺔ ﻧﻈﺮ اﻷھﺎﻟﻲ ﺑﻌﺪ أن وﺻﻠﻮاإﻟﻰ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي .اﻟﻐﺮض أﯾﻀﺎ ً ھﻮ ﻣﻌﺮﻓﺔ ﺗﺄﺛﯿﺮ ﻣﻮﻗﻒ اﻟﻼﺟﺌﯿﻦ واﻟﺼﻌﻮﺑﺎت
اﻟﺘﻲ ﻣﺮوا ﺑﯿﮭﺎ ﻋﻠﻰ اﻷطﻔﺎل و ﻋﻠﻰ ﺣﯿﺎﺗﮭﻢ ﻓﻲ ﻣﺨﯿﻢ اﻟﻼﺟﺌﯿﻦ و اﻧﻌﻜﺎﺳﮫ ﻓﻲ اﻟﻔﺼﻞ و ﺗﺄﺛﯿﺮ ذﻟﻚ ﻋﻠﻰ ﻗﺪرﺗﮭﻢ اﻟﺘﻌﻠﯿﻤﯿﺔ ﻣﻦ وﺟﮭﺔ ﻧﻈﺮ اﻟﻤﺪرس.
وأﯾﻀﺎ ﻣﻌﺮﻓﺔ درﺟﺔ ﺗﻮاﺻﻠﮭﻢ وﺗﺠﺎوﺑﮭﻢ ﻣﻊ اﻟﻤﺪرس ﻓﻲ ﻓﺼﻞ ﻓﻲ ﻣﺪرﺳﺔ أُﻧﺸﺄت ﻓﻲ ﻣﺨﯿﻢ ﻻﺟﺌﯿﻦ.
ھﺬا اﻟﻤﻮﺿﻮع ﻣﻮﺿﻮع ﺑﺤﺜﻲ ﻟﺮﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻟﺤﺼﻮﻟﻲ ﻋﻠﻰ ﺷﮭﺎدة اﻟﺘﺨﺮج .ﺑﺮﻧﺎﻣﺞ اﻟﻤﺎﺟﺴﺘﯿﺮ اﻟﺬي أدرﺳﮫ ھﻮ ﻋﻦ اﻟﮭﺠﺮة واﻟﻼﺟﺌﯿﻦ.
أدرس ﺑﺮﻧﺎﻣﺞ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻓﻲ اﻟﺠﺎﻣﻌﺔ اﻷﻣﺮﯾﻜﯿﺔ ﻓﻲ اﻟﻘﺎھﺮة.
اﻟﻤﻌﻠﻮﻣﺎت اﻟﻨﺎﺗﺠﺔ ﻣﻦ ھﺬا اﻟﺒﺤﺚ ﺳﻮف ﺗﻜﻮن ﻣﺤﻮر رﺳﺎﻟﺘﻲ ﻟﻠﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف ﯾﺘﻢ ﻗﺮاﺋﺘﮭﺎ ﻣﻦ ﻗﺒﻞ ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ
وﻗﺮاء أﻛﺎدﯾﻤﯿﻮن ﻣﺨﺘﺎرون ﻟﻤﺘﺎﺑﻌﺔ ﺗﻄﻮر رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وإﻋﻄﺎء اﻟﻨﺼﺎﺋﺢ ﻟﺘﺤﺴﯿﻦ ﻛﺘﺎﺑﺔ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف أﻗﻮم ﺑﺎﻟﺪﻓﺎع ﻋﻦ ھﺬا اﻟﺒﺤﺚ
أﻣﺎم ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻣﻊ إﺣﺘﻤﺎل دﻋﻮة ﻗﺮاء رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وأﺷﺨﺎص ﻣﮭﺘﻤﯿﻦ ﺑﻤﻮﺿﻮع اﻟﺒﺤﺚ .ﻣﻦ اﻟﺠﺎﺋﺰ اﺳﺘﺨﺪام ھﺬا
اﻟﺒﺤﺚ ﻛﻤﺮﺟﻊ دراﺳﻲ ﻓﻲ إطﺎر أﻛﺎدﯾﻤﻲ ﺣﯿﺚ ﻻ ﯾﻮﺟﺪ ﻣﻌﻠﻮﻣﺎت ﻛﺎﻓﯿﺔ ﻓﻲ اﻷدب ﻋﻦ ھﺬا اﻟﻤﻮﺿﻮع.
ﺳﺘﺘﺮاوح ﻣﺪة اﻟﻤﻘﺎﺑﻠﺔ ﻣﺎ ﺑﯿﻦ ﺳﺎﻋﺔ )أو أﻗﻞ( إﻟﻰ ﺳﺎﻋﺘﯿﻦ.
ﯾﺘﻢ ﻣﻘﺎﺑﻠﺔ اﻟﻤﺪرﺳﯿﻦ ﻓﻲ اﻟﻤﺪارس ﺑﻤﺴﺎﻋﺪة ﻣﺴﺌﻮل اﻟﺘﻮاﺻﻞ ﺑﺎﻟﯿﻮﻧﯿﺴﯿﻒ ﻓﻲ اﻷردن ﻟﺪﺧﻮل اﻟﻤﺨﯿﻢ ﻹﺟﺮاء اﻟﻤﻘﺎﺑﻼت .اﻟﻣﻘﺎﺑﻠﺔ ﺳوف ﺗﺗم ﻋن
طرﯾﻖ اﻟﺗﺳﺟﯾل اﻟﺻوﺗﻲ وﺗدوﯾن ﻟﺑﻌض ﻧﻘﺎط اﻟﻣﻘﺎﺑﻠﺔ ﺑﺎﻟﻛﺗﺎﺑﺔ.
ﻻ ﯾﻮﺟﺪ أي ﻣﺨﺎطﺮ إذا أرادوا اﻹﺷﺘﺮاك ﻓﻲ اﻟﻤﻘﺎﺑﻠﺔ ﻹن أﺳﻤﺎء اﻷﺷﺨﺎص وھﻮﯾﺘﮭﻢ ﺳﺘﻜﻮن ﻣﺠﮭﻮﻟﺔ .ﺳﻮف ﯾﺴﺘﺨﺪم ﻛﻮد ﺑﺪل ﻣﻦ اﻷﺳﻤﺎء ﻓﻲ
ﺗﺪوﯾﻦ اﻟﻜﺘﺎﺑﺔ واﺳﻢ ﻣﺴﺘﻌﺎر ﻓﻲ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻹن ﻣﺤﻮر اﻟﺒﺤﺚ ھﻮ أراء ووﺟﮭﺔ اﻟﻨﻈﺮ ﻟﺪي اﻟﻤﺸﺎرﻛﻮن وﻟﯿﺴﺖ ھﻮﯾﺘﮭﻢ .ﺳﻮف ﯾﺘﻢ اﻹﺣﺘﻔﺎظ
ﻋﻠﻰ ﺷﺮاﺋﻂ اﻟﺘﺴﺠﯿﻞ اﻟﺼﻮﺗﻲ ﻓﻲ ﻣﻜﺎن آﻣﻦ وﯾﻘﻔﻞ ﻋﻠﯿﮫ ﺑﻘﻔﻞ ﻻ ﯾﻮﺟﺪ ﻣﻔﺘﺎﺣﮫ إﻻ ﻣﻌﻲ.
ﻣﺸﺎرﻛﺘﮭﻢ ﻓﻲ اﻟﺒﺤﺚ ﺳﻮف ﺗﻘﻮم ﺑﺈﺿﺎﻓﺔ ﻣﻌﻠﻮﻣﺎت ﻗﯿﻤﺔ وﺟﺪﯾﺪة ﻋﻦ اﻟﻼﺟﺌﯿﻦ ﻓﻲ اﻟﻤﺨﯿﻤﺎت ﻓﻲ ﻧﻄﺎق اﻟﺘﻌﻠﯿﻢ اﻟﻤﺘﺎح ﻟﮭﻢ وذﻟﻚ ﻟﻘﻠﺔ اﻷدب ﻋﻦ
ﻣﻮﺿﻮع اﻟﺘﻌﻠﯿﻢ ﻓﻲ اﻟﻤﺨﯿﻤﺎت وﺑﺎﻷﺣﺮى ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ﺣﯿﺚ ﺑﺎﻟﻜﺎد ﯾﻮﺟﺪ دراﺳﺎت ﻋﻦ ﺗﻌﻠﯿﻢ اﻷطﻔﺎل اﻟﻼﺟﺌﯿﻦ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي.
اﻟﻤﻌﻠﻮﻣﺎت اﻟﺘﻰ ﺳﺘﺪﻟﻰ ﺑﮭﺎ ﻓﻰ ھﺬا اﻟﺒﺤﺚ ﺳﻮف ﺗﻜﻮن ﺳﺮﯾﺔ وأﺳﻤﺎء اﻷﺷﺨﺎص وھﻮﯾﺘﮭﻢ ﺳﺘﻜﻮن ﻣﺠﮭﻮﻟﺔ .اﻟﻤﻌﻠﻮﻣﺎت اﻟﻨﺎﺗﺠﺔ ﻣﻦ ھﺬا اﻟﺒﺤﺚ
ﺳﻮف ﺗﻜﻮن ﻣﺤﻮر رﺳﺎﻟﺘﻲ ﻟﻠﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف ﯾﺘﻢ ﻗﺮاﺋﺘﮭﺎ ﻣﻦ ﻗﺒﻞ ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وﻗﺮاء أﻛﺎدﯾﻤﯿﻮن ﻣﺨﺘﺎرون ﻟﻤﺘﺎﺑﻌﺔ ﺗﻄﻮر
رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وإﻋﻄﺎء اﻟﻨﺼﺎﺋﺢ ﻟﺘﺤﺴﯿﻦ ﻛﺘﺎﺑﺔ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف أﻗﻮم ﺑﺎﻟﺪﻓﺎع ﻋﻦ ھﺬا اﻟﺒﺤﺚ أﻣﺎم ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ
ﻣﻊ إﺣﺘﻤﺎل دﻋﻮة ﻗﺮاء رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وأﺷﺨﺎص ﻣﮭﺘﻤﯿﻦ ﺑﻤﻮﺿﻮع اﻟﺒﺤﺚ .ﻣﻦ اﻟﺠﺎﺋﺰ اﺳﺘﺨﺪام ھﺬا اﻟﺒﺤﺚ ﻛﻤﺮﺟﻊ دراﺳﻲ ﻓﻲ إطﺎر أﻛﺎدﯾﻤﻲ.
أي أﺳﺌﻠﺔ ﻣﺘﻌﻠﻘﺔ ﺑﮭﺬه اﻟﺪراﺳﺔ أو ﺣﻘﻮق اﻟﻤﺸﺎرﻛﯿﻦ ﻓﯿﮭﺎ أوﻋﻨﺪ وﺟﻮد آي اﺳﺘﻔﺴﺎرات آﺧﺮى ﯾﺠﺐ ان ﺗﻮﺟﮫ اﻟﻰ ﺳﺎرة ﻣﺤﻤﺪ ﻧﺎﺋﻞ ﻋﺒﺪ اﻟﻤﻨﻌﻢ
و اﻹﺗﺼﺎل ﻋﻠﻰ ) 00201006699448و رﻗﻢ آردﻧﻲ ﯾﺘﻢ إﺿﺎﻓﺘﮫ ﻋﻨﺪ اﻟﻮﺻﻮل(
ان اﻟﻤﺸﺎرﻛﺔ ﻓﻰ ھﺬه اﻟﺪراﺳﺔ ﻣﺎھﻰ اﻻ ﻋﻤﻞ ﺗﻄﻮﻋﻰ ﺣﯿﺚ أن اﻻﻣﺘﻨﺎع ﻋﻦ اﻟﻤﺸﺎرﻛﺔ ﻻﯾﺘﻀﻤﻦ أى ﻋﻘﻮﺑﺎت أو ﻓﻘﺪان أى ﻣﺰاﯾﺎ ﺗﺤﻖ ﻟﻚ.
وﯾﻤﻜﻨﻚ أﯾﻀﺎ اﻟﺘﻮﻗﻒ ﻋﻦ اﻟﻤﺸﺎرﻛﺔ ﻓﻰ أى وﻗﺖ ﻣﻦ دون ﻋﻘﻮﺑﺔ أو ﻓﻘﺪان ﻟﮭﺬه اﻟﻤﺰاﯾﺎ.
اﻻﻣﻀﺎء.......................................................... :
اﺳم اﻟﻣﺷﺎرك................................................... :
اﻟﺘﺎرﯾﺦ............../................/......... :

Appendix 8. Consent form for UNICEF Personnel (Arabic and
)English
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Documentation of Informed Consent for Participation in Research Study

Project Title:Education of Children Refugees in Zaatari Camp: The Perception on the Value of
Education for Encamped Refugees.
Principal Investigator: Sara Mohamed Nael Abdelmoneim
Email:sara.aem7@aucegypt.edu
Mobile number: 00201006699448 (Jordanian number to be added)

The purpose of the research is to learn about the role education plays in the life of children living in
Zaatari camp with a focus on the changes in perception towards education from the parent’s perspective after
finding refuge in Zaatari camp.
The purpose of the research is to learn about the formal and non-formal education offered to the children
in Zaatari camps and the education related policies in camps. As well as, to find out how the refugee situation
and living in a refugee camp is affecting the children and their education from your perspective and if there
are challenges that are facing children and their education journey that you know of and deal with in your
work field.
This is the research topic of my master’s thesis requirement to graduate. My master’s degree is on
Migration and Refugee Studies and I am doing my master’s program at the American University in Cairo.
The findings of this research will be presented and defended in front of my thesis committee and thesis
readers as well as other interested invitees. It might be further used as a reference in an academic context as
the research topic is of a recent issue and it would add to the missing literature on the topic.
The expected duration of your participation is the duration of the interview; an hour (or less) up till two
hours.
The interview for this research will be conducted by interviewing teachers by going to schools after being
introduced by a UNICEF communication specialist. It will be conducted using voice recording and
documenting by writing responses of the participants.
There will not be any risks. The identity and the names of the participants will be anonymous. The names
will be coded and pseudonym would be used in the writing of the thesis since the focal point of the interview
is the participant’s added information and not their identity. The voice recording tapes are to be put in a safe
place and locked with a key that I only possess.
Your input to the research question would be of a valuable and new knowledge in the studies of children
refugees’ education in camps and the challenges of life affecting education, particularly to the literature of
education in Zaatari camp. The literature on refugee camps education is scarce.
The data you provide will be confidential. The information you provide for purposes of this research is
not confidential as the information participants share is for my master’s thesis research that I will have to
submit to the thesis committee and chosen reader/s to follow up the progress of my thesis. I will also have to
defend my thesis in front of a thesis committee. However, your identity would remain confidential.
If you have pertinent questions about the research and research subject’s rights or any other inquiries
regarding this research, questions should be directed to Sara Mohamed Nael Abdelmoneim at
00201006699448. (I will add a Jordanian number once I reach to Jordan as it I won’t let refugees burden an
international call to reach me).
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Participation in this study is voluntary. Refusal to participate will involve no penalty or loss of benefits to
which you are otherwise entitled. You may discontinue participation at any time without penalty or the loss
of benefits to which you are otherwise entitled.
________________________________________

Signature

________________________________________ Printed Name
________________________________________

Date

اﺳﺘﻤﺎرة ﻣﻮاﻓﻘﺔ ﻣﺴﺒﻘﺔ ﻟﻠﻤﺸﺎرﻛﺔ ﻓﻲ دراﺳﺔ ﺑﺤﺜﯿﺔ

ﻋﻨﻮان اﻟﺒﺤﺚ :ﺗﻌﻠﯿﻢ اﻷطﻔﺎل اﻟﻼﺟﺌﯿﻦ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي :إدراك ﻗﯿﻤﺔ اﻟﺘﻌﻠﯿﻢ ﺑﺎﻟﻨﺴﺒﺔ إﻟﻰ اﻟﻼﺟﺌﯿﻦ ﻓﻲ اﻟﻤﺨﯿﻤﺎت

اﻟﺒﺎﺣﺚ اﻟﺮﺋﯿﺴﻲ :ﺳﺎرة ﻣﺤﻤﺪ ﻧﺎﺋﻞ ﻋﺒﺪ اﻟﻤﻨﻌﻢ
اﻟﺒﺮﯾﺪ اﻻﻟﻜﺘﺮوﻧﻲsara.aem7@aucegypt.edu:
اﻟﮭﺎﺗﻒ) 00201006699448 :و رﻗﻢ آردﻧﻲ ﯾﺘﻢ إﺿﺎﻓﺘﮫ ﻋﻨﺪ اﻟﻮﺻﻮل(

اﻟﻐﺮض ﻣﻦ ھﺬا اﻟﺒﺤﺚ ھﻮ ﻣﻌﺮﻓﺔ اﻟﺪور اﻟﺬي ﯾﻠﻌﺒﮫ اﻟﺘﻌﻠﯿﻢ ﻓﻲ ﺣﯿﺎة اﻷطﻔﺎل اﻟﺬﯾﻦ ﯾﻌﯿﺸﻮن ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ﺑﺎﻟﺘﺮﻛﯿﺰ ﻋﻠﻰ ﻣﻌﺮﻓﺔ اﻟﺘ َﻐﯿّﺮ
ﻓﻲ إدراك أھﻤﯿﺔ اﻟﺘﻌﻠﯿﻢ ﻣﻦ وﺟﮭﺔ ﻧﻈﺮ اﻷھﺎﻟﻲ ﺑﻌﺪ أن وﺻﻠﻮاإﻟﻰ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي.
اﻟﻐﺮض ﻣﻦ ھﺬا اﻟﺒﺤﺚ ھﻲ ﻣﻌرﻓﺔ ﻧظم اﻟﺗﻌﻠﯾم اﻟﻣﻧﮭﺟﻲ ﻓﻲ اﻟﻣدارس وأﻧﺷطﺔ اﻟﺗﻌﻠﯾم اﻟﻣﺗﺎح ﻓﻲ ﺧﺎرج إطﺎر اﻟﻣدارس ﻟﻸطﻔﺎل ﻓﻲ ﻣﺧﯾم
اﻟزﻋﺗري وﻣﻌرﻓﺔ ﺳﯾﺎﺳﺔ اﻟﺗﻌﻠﯾم ﻓﻲ اﻟﻣﺧﯾﻣﺎت .وأﯾﺿﺎ ﻣﻌرﻓﺔ إذا ﯾوﺟد ﺗﺣدﯾﺎت ﻓﻲ رﺣﻠﺔ اﻟﺗﻌﻠﯾم ﺗواﺟﮫ اﻷطﻔﺎل ﺑﺣﻛم ﻋﻣﻠك .ﺑﺎﻻﺿﺎﻓﺔ إﻟﯩﻤﻌﺮﻓﺔ
ﺗﺄﺛﯿﺮ ﻣﻮﻗﻒ اﻟﻼﺟﺌﯿﻦ واﻟﺼﻌﻮﺑﺎت اﻟﺘﻲ ﻣﺮوا ﺑﯿﮭﺎ ﻋﻠﻰ اﻷطﻔﺎل وﻋﻠﻰ ﺣﯿﺎﺗﮭﻢ ﻓﻲ ﻣﺨﯿﻢ اﻟﻼﺟﺌﯿﻦ واﻧﻌﻜﺎﺳﮫ ﻋﻠﻰ رﺣﻠﺘﮭﻢ اﻟﺘﻌﻠﯿﻤﯿﺔ ﻣﻦ وﺟﮭﺔ
ﻧﻈﺮك.
ھﺬا اﻟﻤﻮﺿﻮع ﻣﻮﺿﻮع ﺑﺤﺜﻲ ﻟﺮﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻟﺤﺼﻮﻟﻲ ﻋﻠﻰ ﺷﮭﺎدة اﻟﺘﺨﺮج .ﺑﺮﻧﺎﻣﺞ اﻟﻤﺎﺟﺴﺘﯿﺮ اﻟﺬي أدرﺳﮫ ھﻮ ﻋﻦ اﻟﮭﺠﺮة واﻟﻼﺟﺌﯿﻦ.
أدرس ﺑﺮﻧﺎﻣﺞ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻓﻲ اﻟﺠﺎﻣﻌﺔ اﻷﻣﺮﯾﻜﯿﺔ ﻓﻲ اﻟﻘﺎھﺮة.
اﻟﻤﻌﻠﻮﻣﺎت اﻟﻨﺎﺗﺠﺔ ﻣﻦ ھﺬا اﻟﺒﺤﺚ ﺳﻮف ﺗﻜﻮن ﻣﺤﻮر رﺳﺎﻟﺘﻲ ﻟﻠﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف ﯾﺘﻢ ﻗﺮاﺋﺘﮭﺎ ﻣﻦ ﻗﺒﻞ ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ
وﻗﺮاء أﻛﺎدﯾﻤﯿﻮن ﻣﺨﺘﺎرون ﻟﻤﺘﺎﺑﻌﺔ ﺗﻄﻮر رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وإﻋﻄﺎء اﻟﻨﺼﺎﺋﺢ ﻟﺘﺤﺴﯿﻦ ﻛﺘﺎﺑﺔ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف أﻗﻮم ﺑﺎﻟﺪﻓﺎع ﻋﻦ ھﺬا اﻟﺒﺤﺚ
أﻣﺎم ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻣﻊ إﺣﺘﻤﺎل دﻋﻮة ﻗﺮاء رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وأﺷﺨﺎص ﻣﮭﺘﻤﯿﻦ ﺑﻤﻮﺿﻮع اﻟﺒﺤﺚ .ﻣﻦ اﻟﺠﺎﺋﺰ اﺳﺘﺨﺪام ھﺬا
اﻟﺒﺤﺚ ﻛﻤﺮﺟﻊ دراﺳﻲ ﻓﻲ إطﺎر أﻛﺎدﯾﻤﻲ ﺣﯿﺚ ﻻ ﯾﻮﺟﺪ ﻣﻌﻠﻮﻣﺎت ﻛﺎﻓﯿﺔ ﻓﻲ اﻷدب ﻋﻦ ھﺬا اﻟﻤﻮﺿﻮع.
ﺳﺘﺘﺮاوح ﻣﺪة اﻟﻤﻘﺎﺑﻠﺔ ﻣﺎ ﺑﯿﻦ ﺳﺎﻋﺔ )أو أﻗﻞ( إﻟﻰ ﺳﺎﻋﺘﯿﻦ.
ﯾﺘﻢ ﻣﻘﺎﺑﻠﺔ اﻟﻤﺪرﺳﯿﻦ ﻓﻲ اﻟﻤﺪارس ﺑﻤﺴﺎﻋﺪة ﻣﺴﺌﻮل اﻟﺘﻮاﺻﻞ ﺑﺎﻟﯿﻮﻧﯿﺴﯿﻒ ﻓﻲ اﻷردن ﻟﺪﺧﻮل اﻟﻤﺨﯿﻢ ﻹﺟﺮاء اﻟﻤﻘﺎﺑﻼت .اﻟﻣﻘﺎﺑﻠﺔ ﺳوف ﺗﺗم ﻋن
طرﯾﻖ اﻟﺗﺳﺟﯾل اﻟﺻوﺗﻲ وﺗدوﯾن ﻟﺑﻌض ﻧﻘﺎط اﻟﻣﻘﺎﺑﻠﺔ ﺑﺎﻟﻛﺗﺎﺑﺔ.
ﻻ ﯾﻮﺟﺪ أي ﻣﺨﺎطﺮ إذا أرادوا اﻹﺷﺘﺮاك ﻓﻲ اﻟﻤﻘﺎﺑﻠﺔ ﻹن أﺳﻤﺎء اﻷﺷﺨﺎص وھﻮﯾﺘﮭﻢ ﺳﺘﻜﻮن ﻣﺠﮭﻮﻟﺔ .ﺳﻮف ﯾﺴﺘﺨﺪم ﻛﻮد ﺑﺪل ﻣﻦ اﻷﺳﻤﺎء ﻓﻲ
ﺗﺪوﯾﻦ اﻟﻜﺘﺎﺑﺔ واﺳﻢ ﻣﺴﺘﻌﺎر ﻓﻲ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ ﻹن ﻣﺤﻮر اﻟﺒﺤﺚ ھﻮ أراء ووﺟﮭﺔ اﻟﻨﻈﺮ ﻟﺪي اﻟﻤﺸﺎرﻛﻮن وﻟﯿﺴﺖ ھﻮﯾﺘﮭﻢ .ﺳﻮف ﯾﺘﻢ اﻹﺣﺘﻔﺎظ
ﻋﻠﻰ ﺷﺮاﺋﻂ اﻟﺘﺴﺠﯿﻞ اﻟﺼﻮﺗﻲ ﻓﻲ ﻣﻜﺎن آﻣﻦ وﯾﻘﻔﻞ ﻋﻠﯿﮫ ﺑﻘﻔﻞ ﻻ ﯾﻮﺟﺪ ﻣﻔﺘﺎﺣﮫ إﻻ ﻣﻌﻲ.
ﻣﺸﺎرﻛﺘﮭﻢ ﻓﻲ اﻟﺒﺤﺚ ﺳﻮف ﺗﻘﻮم ﺑﺈﺿﺎﻓﺔ ﻣﻌﻠﻮﻣﺎت ﻗﯿﻤﺔ وﺟﺪﯾﺪة ﻋﻦ اﻟﻼﺟﺌﯿﻦ ﻓﻲ اﻟﻤﺨﯿﻤﺎت ﻓﻲ ﻧﻄﺎق اﻟﺘﻌﻠﯿﻢ اﻟﻤﺘﺎح ﻟﮭﻢ وذﻟﻚ ﻟﻘﻠﺔ اﻷدب ﻋﻦ
ﻣﻮﺿﻮع اﻟﺘﻌﻠﯿﻢ ﻓﻲ اﻟﻤﺨﯿﻤﺎت و ﺑﺎﻷﺣﺮى ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي ﺣﯿﺚ ﺑﺎﻟﻜﺎد ﯾﻮﺟﺪ دراﺳﺎت ﻋﻦ ﺗﻌﻠﯿﻢ اﻷطﻔﺎل اﻟﻼﺟﺌﯿﻦ ﻓﻲ ﻣﺨﯿﻢ اﻟﺰﻋﺘﺮي.
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اﻟﻤﻌﻠﻮﻣﺎت اﻟﺘﻰ ﺳﺘﺪﻟﻰ ﺑﮭﺎ ﻓﻰ ھﺬا اﻟﺒﺤﺚ ﺳﻮف ﺗﻜﻮن ﺳﺮﯾﺔ وأﺳﻤﺎء اﻷﺷﺨﺎص وھﻮﯾﺘﮭﻢ ﺳﺘﻜﻮن ﻣﺠﮭﻮﻟﺔ .اﻟﻤﻌﻠﻮﻣﺎت اﻟﻨﺎﺗﺠﺔ ﻣﻦ ھﺬا اﻟﺒﺤﺚ
ﺳﻮف ﺗﻜﻮن ﻣﺤﻮر رﺳﺎﻟﺘﻲ ﻟﻠﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف ﯾﺘﻢ ﻗﺮاﺋﺘﮭﺎ ﻣﻦ ﻗﺒﻞ ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وﻗﺮاء أﻛﺎدﯾﻤﯿﻮن ﻣﺨﺘﺎرون ﻟﻤﺘﺎﺑﻌﺔ ﺗﻄﻮر
رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وإﻋﻄﺎء اﻟﻨﺼﺎﺋﺢ ﻟﺘﺤﺴﯿﻦ ﻛﺘﺎﺑﺔ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ .ﺳﻮف أﻗﻮم ﺑﺎﻟﺪﻓﺎع ﻋﻦ ھﺬا اﻟﺒﺤﺚ أﻣﺎم ﻟﺠﻨﺔ اﻹﺷﺮاف ﻋﻠﻰ رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ
ﻣﻊ إﺣﺘﻤﺎل دﻋﻮة ﻗﺮاء رﺳﺎﻟﺔ اﻟﻤﺎﺟﺴﺘﯿﺮ وأﺷﺨﺎص ﻣﮭﺘﻤﯿﻦ ﺑﻤﻮﺿﻮع اﻟﺒﺤﺚ .ﻣﻦ اﻟﺠﺎﺋﺰ اﺳﺘﺨﺪام ھﺬا اﻟﺒﺤﺚ ﻛﻤﺮﺟﻊ دراﺳﻲ ﻓﻲ إطﺎر أﻛﺎدﯾﻤﻲ.
أي أﺳﺌﻠﺔ ﻣﺘﻌﻠﻘﺔ ﺑﮭﺬه اﻟﺪراﺳﺔ أو ﺣﻘﻮق اﻟﻤﺸﺎرﻛﯿﻦ ﻓﯿﮭﺎ أوﻋﻨﺪ وﺟﻮد آي اﺳﺘﻔﺴﺎرات آﺧﺮى ﯾﺠﺐ ان ﺗﻮﺟﮫ اﻟﻰ ﺳﺎرة ﻣﺤﻤﺪ ﻧﺎﺋﻞ ﻋﺒﺪ اﻟﻤﻨﻌﻢ
و اﻹﺗﺼﺎل ﻋﻠﻰ ) 00201006699448و رﻗﻢ آردﻧﻲ ﯾﺘﻢ إﺿﺎﻓﺘﮫ ﻋﻨﺪ اﻟﻮﺻﻮل(
ان اﻟﻤﺸﺎرﻛﺔ ﻓﻰ ھﺬه اﻟﺪراﺳﺔ ﻣﺎھﻰ اﻻ ﻋﻤﻞ ﺗﻄﻮﻋﻰ ﺣﯿﺚ أن اﻻﻣﺘﻨﺎع ﻋﻦ اﻟﻤﺸﺎرﻛﺔ ﻻﯾﺘﻀﻤﻦ أى ﻋﻘﻮﺑﺎت أو ﻓﻘﺪان أى ﻣﺰاﯾﺎ ﺗﺤﻖ ﻟﻚ.
وﯾﻤﻜﻨﻚ أﯾﻀﺎ اﻟﺘﻮﻗﻒ ﻋﻦ اﻟﻤﺸﺎرﻛﺔ ﻓﻰ أى وﻗﺖ ﻣﻦ دون ﻋﻘﻮﺑﺔ أو ﻓﻘﺪان ﻟﮭﺬه اﻟﻤﺰاﯾﺎ.
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